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CHAPTER I 
INTRODUCTION 
Purpose of the Study 
Increasing importance has been placed upon the application of the 
casework method to social work practice in Europe. Through the services of 
the European Office of the United Nations, basic principles and concepts 
were spread, and opportunities for professional training were provided. 
Each country made some attempt to use the opportunities which were available 
to adapt these new methods to their awn culture, philosophy, and policies. 
Valuable experiments were made by schools of social work, social agencies, 
and professional organizations. An exchange of experiences among European 
countries should be very useful because little research has been done in 
this field and no country has a good picture of what has been achieved in 
the past. The minimal amount of research carried on is partly due to a 
lack of understanding about research, lack of personnel and funds for sys-
tematic study, and, also, because of the individualistic and intuitive 
methods of working of some countries. For IIl8JlY' years the European Office 
of the United Nations had research projects in different countries and 
continents, and three International Surveys were published during the 
period 1950-1960. 
1he purpose of this study is to make a begimli.ng effort toward 
exploring what has been accomplished during this ten-year period in the 
development of training in the casework method in France and Belgium. Both 
countries were chosen because, despite the difference in social structure 
and historical development, France and Belgium. have some coDDD.On elements 
-1-
in their background, such as language, educational systems, end social ser-
vice agencies. The writer tried to discover what factors hampered or pro-
moted the training in the casework method, what solutions were found, and 
What' major problems still exist. A comparison between problems and solu-
tions in both countries was made end the opportunities for training, as i'ar 
as possible, evaluated. The international studies of the European Oi'i'ioe 
were used as a basic framework and for reference. Articles published on 
the subject and the writer's personal experience have suggested additional 
thoughts and questions. The research questions were: 
1. \1hat was the United Nations' program for introducing casework 
1 training in European countries in general, and more specifically 
in France and Belgium, during the ten-year period of 1950-1960? 
2. What was actually accomplished in these ten years by United 
Nations' technical assistance and by efforts on the national level 
in both countries? In describing the actual accomplishments, con-
siderationwill be given to the auspices under which these devel-
opments -took place and the adaptations of' teaching methods that 
were necessary. 
The first ·question concerns the framework in which the United 
Nations provided help and, therefore, the special program developed for 
Europe will be described. 
In regard to the second question about achievements on the nati<ma.l 
level, information was requested by a questionnaire about the training for 
1Throughout the thesis casework training and casework courses refer 
to training in the casework method. 
2. 
regular students in schools of social work. Also schools, social agencie~ 
and professional organizations were contacted about the training of 
practicing social workers. 
Method of Procedure 
Informationwas collected by sending questionnaires to schools, 
agencies end organizations which had made attempts to introduce the case-
work method. In France, thirteen of the sixt;r-six existing schools of 
social workwere contacted. These thirteen schools were chosen because 
they were cited by the Ecole Normale de Service Social at Paris as having 
casework training. 'lhis sample ~ seem very small, but it is only 
recently that schools of social work11 other than those in Paris, have 
introduced the new method in the curriculum. Of these thirteen schools, 
six returned the questionnaire, three answered that they did not have 
training in the casework method11 and four did not reply. 
Questionnaires were sent to all twenty schools of social work in 
Belgium. The questionnaire was filled out by fourteen schools. One school 
wrote that the questionnaire would be returned in a few days but it was 
never received. '!'he other five schools did not answer. 
Concerning training for practicing social workers, of thirty-five 
questionnaires sent to schools of social work, social agencies and profes-
sional organizations, only one questionnaire was returned. The other 
fourteen replies were reports and bibliographies. 
Data sent by the schools answering the questionnaire about regular 
students were analyzed and tabulated and are presented in a separate 
chapter. Because the answers about training for practicing social workers 
consisted mainly of reports and bibliograPbY rather than formal answers to 
3. 
the questionnaire 1 this material is presented in a descriptive way. First, 
a picture is given to present these replies of schools, agencies 1 and 
organizations. Where clarification is needed, the writer refers to the 
statement in the International Surveys of the United Nations or to personaL 
teaching experience in both countries. 
It is understandable that a study of six French schools out of 
sixty-six existing schools must represent severe limitations. Five of 
these six schools are located in Paris, one in Lille. The picture given 
through these data is more representative of the north of France than of 
the country as a. whole. In Belgium, nine of the fourteen schools which 
replied were from the Flemish-speaking or northern part of the country. 
The five schools which did not return the questionnaire were from the 
. ' 
French-speaking or southern part of Belgium. Thus, for Belgium, as for 
France, the north of the country is more completely represented. 
It must also be kept in mind that despite co:rmnon elements in both 
countries' backgrounds, the development of training in casework methods was 
not quite similar because of differences in conceptions and opportunities. 
The results found in analyzing the data received and here presented 
can be applied only generally to the particular sections of the countries 
furnishing the data, End the research value of the material is therefore 
limited. Because no research has been done in this field by the countries 
of Belgium and France, the schools of social work, agencies, and organiza-
tions were not always able to give the data required. The writer was sur-
prised that all those who replied mentioned that they were interested in 
the findings of the study. Also, four French schools and three Belgian 
schools who did not answer the questionnaire requested the results of the 
4. 
5. 
study. It might be possible that more attention will be given in the 
f.'uture to the necessity and value of research, and this might provide an 
opportuni. ty for a broader and a mre complete study on this subject. 
,. 
; 
CHAP'IER II 
THE SPECIAL PROGRAM OF THE EUROPEAN OFFICE OF 'l'.8E UNITED NATIONS 
The Special Progra:m 
Social changes during the reconstruction period in Europe following 
the Second World War have played an important role in the development of 
European social work. Especially during the period 1945-1950, measures for 
helping dependent people to solve acute econondc and social problems were 
instituted, and existing programs were augmented in many countries of 
Europe. Governments undertook the expansion of benefits to their people, 
whose needs were frequently overwhelming. Tnese programs consisted primar-
ily of legislative, administrative and executive measures which were dif-
ferent for every country, and the main focus of which was not on the 
individual nor on the impact these measures might make upon him~ but on the 
State, its institutions and agencies. These programs were necessar,y not 
only for the citizens of these countries but also for the displaced perso~ 
since during this reconstruction period Western Europe had an influx of 
forty million refugees. 
In the implementation of these programs social work students were 
prepared for the task of ensuring that the nation-wide s~tem of assistane~ 
protection and social insurances would reach ever,y eligible citizen and for 
the task of informing foreigners about the possibilities the specific 
country could offer them in the framework of the legislative measures. The 
social workers understood the need for social action and for broad scale 
social legislation. Theywere equipped to help the people make efficient 
use of the detailed social legislation, to benefit from the insurance 
-6-
'I 
prog~ and to make use of the social agencies. But the social workers 
were not sufficiently trained to meet the emotional problems of their 
clients. 1he client himself saw the social worker as a person who could 
give specific infor.mation~ advice and financial assistance. 
Around 1950 standards of living and work conditions improved. As 
material problems lessened~ responsible persons were aware that despite all 
that had been achieved. me.ny needs still remained~ and it became clear 1hat 
persons asking for financial assistance or for employment had basic prob-
lems which arose from within themselves. When the interchange of ideas 
and experiences was restored among the Europeans themselves and with their 
colleagues overseas~ it was recognized that systematic methods in social 
work had been developed in the United States. the European Governments 
and the sooial workers took advantage of the various exchange programs. 
and especially of the help offered by the European Office for Social 
Service of the United Nations at Geneva~ through its so called "special 
1 
programn. This special program served as an instrument of cooperation 
between the national administrations~ institutions~ social-work organiza-
tions and schools of social work. under the European Office for Technical 
Assistance of the united Nations at Geneva. This office, established in 
1959 and hereafter referred to in this paper as "European Office", takes 
appropriate i:ni. tiative and plays the. role of co-ordinator. The program 
strives to assist social progress and professional improvement of social 
workers in European countries through exchange of methodological knowledge 
1
•1' Assistance technique dans le cadre du progr8lllme sp~cial de 
service social des Nations UDies pour 1' Europe," Bulletin d'lnformation, 
No. 1 (Septembre - Ootobre, 1959-1960), PP• 19-20. 
7. 
and technical skills. Immediately a£terWorld War II the United Nations 
concentrated their financial and technical assistance primarily on the 
underdeveloped countries. In 1949 it was decided to extend the help to all 
the countries ot Europe, establishing in this way a basis for a continuous 
1 collaboration between the various social services within each country. 
l 
I However, the number ot European social workers available for this program 
! 
I 
! 
I 
I 
i 
I 
t~ 
was rather small and in addition, as is already indicated, they were not 
acquainted with the new social work methods developed in the United States 
under the influence of the sciences of psychology and psychiatry. ~rough 
the special program the European Office spread through governmental chan-
nels new ideas and new aims, suggested working methods, helped in research 
projects and planning and brought to successful completion certain social 
welfare projects. This work of spreading of ideas and persuasion called 
for the mobilization of the energy and goodwill of all interested in social 
service. Collective action of this kind was possible, since the principal 
participants were tully aware of the aims to be achieved. 
~e Countries of Europe Which Participate in 1his Program 
At the present time eighteen European countries take part in this 
special program; namely, Austria, Belgium, Denmark, England, Finland, 
France, Germany (Federal Republic), Greece, Iceland, Italy, Luxembourg, 
Norway, Portugal, Spain, Switzerland, Sweden, 1he Netherlands, Yugoslavia. 
In every country a national committee was created by the government to 
represent the different social services: public administrations, private 
institutions, social organizations and schools of social work. One member 
of each committee served as a liaison with the European Office at Geneva, 
and to this person, acting as Seoretar,y of the Committee, all interested 
8. 
: ~ 
persons address their questions, applications and ideas for new programs. 
The Help Given to Europe in General 
T.he help given to all European countries, having specific applica-
bility to the problem of social work training, was based on five types of 
. 2 
semceu 
1. International and national seminars. 1he European Office offered, in 
conjunction with the governments, widely attended international seminars. 
The focus of these seminars was upon social work methods and techniques, 
teaching methods, supervision and the development of programs. Faculty 
members of schools of social work, supervisors and experienced staff mem-
bars of public and private agencies, coming from different countries, 
attended lectures and discussed professional subjects directly related to 
their interests and functions. These seminars were an excellent opportun-
ity for professionals in the different fields of social work to meet each 
other and to exchange professional experiences in the areas discussed. 
In the national seminars faculty members of the schools of social 
work and social workers from different regions met together having similar 
problems and/or a common cultural heritage. In an intensive course of 
lectures and discussions previously selected subjects were presented. 
These lectures and courses conducted by experts from the different gao~ 
graphical areas represented, resulted in specific recommendations for 
standards in the different fields of social service. Social workers who 
could not attend the seminars were able to benefit from the publications 
of the lectures and discussions held at these seminars. 
2united Nations Department of Social Affairs, Training for Social 
Yf:ork, An International Survey, 1950, pp. 68-76. 
9. 
'lhe following seminars, related to training in the casework method, 
3 
were held in Europe between 1950 and 1960s 
1950 Seminar on Teaching and Supervision of Social Casework in Europe, 
Vienna, Austria, 6-19 November. 
1951 Seminar on Teaching and Supervision of Social Casework in Europe, 
Weudschoten, The Netherlands, 19 August - 1 September. 
1952 Seminar for the introduction of techniques of the casework method, 
Geneva, Switzerland, 6-15 July. 
Seminar on the Teaching and Supervision of Social Casework with 
special reference to the development of in-service training pro-
grams, Keurnu, Finlan~, 17-31 August. 
1953 Seminar on professional improvement for social workers in their 
job-application of the techniques of the special casework method, 
l&ontrouge, Paris, France, 29 June - 11 July. 
Seminar on services to Individuals and Families in Public and 
VoluntaryWelfare agencies, with special references to basic. 
casework techniques, Dobbiace, Italy, 13-15 July. 
1954 Seminar for the advanced Study of Social Casework, Leicester, 
England, 14-28 August. 
1956 Seminar on the applicability of the principles of Social Casework 
in the treatment of socially non-adapted children, Antwerp, 
Belgium, 27 August - 7 September. 
1957 Seminar on the application of Basic Casework Principles to Work 
with Refugees, Feldafing, Germany, 8-12 September. 
2. E?Werts. The United Nations made a significant contribution to the 
development of national social welfare programs by assigning qualified 
experts to advise governments requesting advice on various aspects of social 
welfare planning and administration. These experts all reported that j;he 
lack of trained personnel in social work methods was such a serious obstacle 
, 
3um ted Nations Departme:r;t of Social Affairs, "Liste des 
1
cycles 
d'etudes sur le casework organises dans le cadre du Programme Special 
de Service Social des Nations Unies pour 1 1 Europe" (unpublished typewritten 
material). 
10. 
11. 
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to the successful implementation of social welfare programs that they had 
had, to a lesser or a greater extent, to concern themselves With executive 
tasks. Many of the European countries saw the necessity of instituting 
training programs for regular students of the schools of social work, as 
well as emergency courses for pr~cticing social workers, and made arrange-
ments for agency personnel to be trained in countries more advanced in the 
casework method. The United Nations' advisors came in the beginning period 
only for short-term missions and the countries were convinced that such 
measures, although of great value in the immediate situation, could not 
.. 
solve the problem for the future. Therefore some govermnents were interes"f:8d 
in and made use of the services provided for the establishment of long-term 
training facilities. These experts also worked with directors and faculties 
of the schools of social work, revising their curriculum, improving their 
arrangements for practical training and establishing libraries of profes-
sional literature. The efforts to adapt the existing curriculum and train-
ing to the casework method will be discussed in more detail in Chapter IV. 
Not only the government and the schools of social work, but also the 
public and private institutions and agencies. had the opportunity to make 
use of the cooperation of qualified European experts and of the services of 
American experts working in Europe. A request for experts could be made to 
create new social services, to improve the methods and techniques used and 
for study groups. 
The following experts worked i'or shorter or longer missions in 
Europe during 1950-1960: 4 
1952/4 Miss Amla E. King (USA) mission in Italy 
1953 Rev. Father Swi thun Bowers (Canada) .. Belgium 
1954 Mrs. Helvi Boothe (USA) .. Finland 
Mrs. Helen McCrae (Canada) 
" 
Sweden 
Miss Eva Burmeister (USA) t1 Switzerland 
Miss lmriel Cunliffe (Canada) " England 
1958/9 Miss Liisa Hakela (Finland) " Norway 
Miss Aleida Burema ( nte Ne"therlSDds)" Switzerland 
1959/60 Miss E. Ray Godi'rey (Canada) n France 
Miss Nadir Ki'euri (Brazil) " Spain 
3. Fellowships and scholarships. The purpose of' a fellowship is to give 
the personnel working in social agencies an opportunity to visit other 
countries 1 individually or in a group. i'or a period of' several weeks, in 
order to observe and study the programs and experience of' these countries. 
For those who selected social work training as the special area of' 
their interest, the program was carried out by means of' interviews with 
faculty members, attendance at faculty meetings, stu~ of' course outlines 
and bibliographies, visits to social agencies receiving students i'or 
practical training, and occasional attendance at classes and seminars. 
Although these programs were useful in introducing new social work methods 
in Europe, almost all the fellows expressed some dissatisfaction with 
4united Nations Department of Social Affairs, "Liste des experts 
du casework i'eurnis par le Si$ge des Nations Unies aux pays d'Europe, 
en vertu de la resolution 418 (V) de L'Assemblee aen~rale" (unpublished 
typewritten material). 
12. 
observation as a means of acquiring the necessary ability to apply these 
methods in their own country or in their awn school of social work. The 
director of the oldest school of social work in Europe pointed out in his 
5 
report a 
Now six months certainly is enough to see some of the ••• methods 
and organizations and to acquire an intellectual knowledge of the 
field of observation. To make this kno,vledge applicable in the 
home coun~, however, requires more: it also requires. • • the 
social work skills. And these skills of course can not be acquired 
in observation programs of six months. Without these skills the 
organization in other countries may be changed, but the level of 
performance remains the same and no real growth will take place. 
The best way to become familiar with the principles and methods of 
social work training is to participate in the training process itself. 
Recently the European Office has provided scholastic opportunities for one 
year of academic study at an American university. But resources avai.lable 
for social work study and observation abroad are extremely limited. The 
need for scholarships is felt in all countries due to the lack of profes-
sors qualified to introduce new social work methods in the schools. Schol-
arship aid can not be arranged quickly or conveniently for it takes 
approximately two years before the scholarship is granted. 
4. Films. A loan service of documentary films dealing with social welfare 
was created so that professional groups and schools of social work have 
about 400 educational and training films at their disposal. A catalogue 
describes the films available. 
Blueprints and pictures of new buildings which have proved to be 
valuable inspire the administrators and board members who want to construct 
5uni ted Nations, "Training for Social Work. An International Survey;" 
P• 75. 
13. 
buildings for their social services. 
5. Case records. later a new service was offered by the European Office. 
An urgent need was felt by the European schools of social work for well 
recorded teaching material. At "the International Conference of the Schools 
of Social Work held in MUnich in 1956, the International Organization of 
the Schools was asked to examine this problem and to formulate practical 
recommendatioli.S. The schools wanted to cooperate in an active way with the 
European Office in regard to ~~e selection, the translation, the reproduc-
tion and the diffusion of' "the recorded material on an international level. 
lhe President of the International Organization of the Schools for Social 
Work got in touch with the European Office in order to create a common fund 
of records sui table for teaching. This idea was supported by the Board of 
Social Affairs of the Organization of the tTni ted Nations at New York and 
the first meeting was held at Geneva in January, 1958. 
lhe services offered by the European Office during this ten-year 
period of technical assistance for all of Europe can be summarized as 
followsa 6 
Seminars 51' 
Experts 232 
Fellowships and scholarships 
Number of times films loaned 
Services Provided Specifically for France and Belgium 
'!'he introduction of the casework method in France started With the 
6 I 
"1' Assistance technique dans le cadre du programme special de 
service social des Nations Unies pour 1' Europe," Bulletin d'Information, 
No. 1 (Septembre - Octobre, 1959-1960), p. 23. ----~~- . . 
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14. 
Social Welfare Seminar organized by the European Office on the subject of 
"Social Work Training." Held in Paris, France, in December 1949, it drew 
participants from all European countries. 1he purpose of this seminar was 
not to teach the American casework method, but to give the participants 
information about the method used in America, the aim of the method, its 
principles and what professional help could be expected in using it. 
'lhis seminar stressed mainly two points. The first point was the 
need for more professional training. In the past, social work in Europe 
was not seen as a profession, and the main foous was on the personal qual-
ities of the social worker. In the light of the new :methods, however, it 
was seen that the schools of social work had to give a more professional 
and methodical training. 1he second point was the economic and profes-
sional status of social work, which was low in all European countries. It 
was suggested that the European Office make an international survey of the 
training of social workers. 1his first seminar served merely as an intro-
duction to the new method, and as might be expected, resulted in no real 
changes in training and the practice of social service. Two later inter-
national seminars were held, one in Vienna, Austria, in 1950, the second in 
Woudschoten, The Netherlands, in 1951. Because these seminars were given 
in the English language there were not very many participants from France. 
1he impetus for introducing the casework method was given at the seminar 
held at Geneva, Switzerland, in 1952. 'lhis international seminar was the 
first one given in the French language and was attended by thirty French 
social workers. Some participants were very enthusiastic, others violently 
resistant. The first group saw the new method as an avenue to more profes-
sional and fruitfUl soeial service. One factor which created resistance 
15. 
was related to the psychoanalytic and Freudian concepts. In Europe there 
is still a coni'lict between the psychoanalytic school and the other psychi-
atric schools. Some religious groups were opposed to the Freudian concepts~ 
Another factor was that in Europe~ and also in France., a new method~ system 
or theory has first to prove that it is better than the existing ones 
before it has a chance to be a.ccepted. 'Ihese reactions were very strong, 
and the introduction of the casework method was the most discussed question. 
It is to the credit of the "union Nationale des Caisses d'Allocation 
Familiales" (UNCAF) that it organized~ with the help of the European otfict} 
a national seminar at Paris in 1953. ~e purpose of the seminar was to 
explain the concepts and principles of the casework method, and to discuss 
the necessity for professional improvement of practicing social workers. 
After this prepara~or.ywork the "Union Catholique des Services 
Sociaux" applied for experts in dynamic psychology. Two experts of the 
European Office~ Mademoiselle Thomassen~ dean of the School of Social Work 
at Eindhoven, The Netherlands~ and Mademoiselle Sailer of the School of 
Vienna~ organized courses in psychology and discussion groups for informa-
tion about the new method. 
During the period 1952-1955 a number of French social workers went 
to the United States supported by scholarships and fellowships from the 
European Office and the "Organisation Atlantique", which collaborates with 
the European Office in improving the training of social workers and sends a 
number of selected social workers to the united States every year. 
In Belgium, the casework method was introduced at the seminar of the 
European Office at Brussels in 1951. 'lhis seminar dealt with the diagnost1c 
study and casework treatment of juvenile delinquents. In addition 
16. 
psychoanalytic principles were fully discussed. These principles, which 
were also stressed by some fellows who had been in the United States, evOked 
great resistance to the acceptance of the casework method in Belgium. tnis 
gave rise to a request by the "Union Catholique de Service Social" to the 
European Office for an international seminar in Belgium. In 1953, Rev. 
Father Swi thun Bowers directed this seminar at Brussels, and for about two 
months traveled through the country conducting other seminars and group dis-
cussions, and helping to introduce supervision in field work practice. 
Under this program a better understanding of the concepts of the casework 
method developed and from this time on a:>1 h:.troduction to this new method 
became a part of the curriculum of all the schools of social work in Belgium. 
In this same period, Madame de Bray and Miss Teurlinck, both social 
workers of the Department of Justice at Brussels, published a book7 based 
on the seminars which became for most schools the outline for their 
casework course. 
In 1956 the Belgian government requested the European Office to hold 
a seminar at Antwerp on the subject of the applicability of the casework 
method in the treatment of socially maladjusted children. Although the 
casework method was better accepted at this time, certain doubts had been 
expressed as to its use in authoritarian agencies. 'lhe principles of the 
casework method were discussed in terms of diagnosis, treatment and follow-
up service. Because Belgium is a country where child welfare was always an 
advanced social service and treatment in a family environment was highly 
appreciated, this seminar had great influence on the acceptance of the 
7L. de Br~ and J. Teurlinck, "Conception actuelle du Servise Sociala 
Social casework, Principes - Enseignement - Supervision". 
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casework method in general and especially in the public agencies. 
This pioneering work has been possible largely because of the help 
of Miss Pohek, an American social worker in charge of the European Office. 
She had lived in Europe for several years before and after World War II, 
and was well acquainted With the European situation and problems and with 
the social changes the post-war period had produced. Miss Pohek was aware 
that American methods could not be merely transferred to European schools 
and agencies. But she was convinced that these methods, if adapted to 
European culture and to the policies of the specific countries, could 
result in an improvement in European social work. It is due to her inspir-
ing and persevering work .that a more systematic method in social work 
practice and training was introduced in European countries. 
18. 
CHAP1ERIII 
HISTORICAL DEVELOPMENT OF TRAINING IN THE CASEWORK li1ETHOD 
IN FRANCE AND BELGIUM 
n:J.e Development in France 
France was first acquainted with the basic principles of the case-
work method in 1950-1951 through the International Seminars of the European 
Office. From that time on, American articles on the casework method were 
translated and published in several journals of social work. French social 
workers became aware that in the united States a more advanced knowledge of' 
psychology was meaningfully integrated with the practice of' professional 
social work. 
The first attempt to introduce the casework method was in 1952 when 
I 
Misses Cheminee and Margaine, faculty members of a school of' social work 
who had attended the International Seminars, organized week-end meetings to 
pass on information to their colleagues. 1his was met with favorable 
response, and in 1955 a group of ten professional social workers was formed 
to attend a training course, on an experimental basis, in ~amio psychol-
ogy and the casework method. Th.e course was directed by two persons who 
became very instrumental in the development of this method in France~ 
namely, Mrs. Cassirer, an American social worker, and Jtrriem David, M. D., 
child psychiatrist at Paris. Dr. David was well acquainted with the social 
work field through Miss Pohek' s invitation to her from the European Office 
to attend all International Seminars. Through this experience, Dr. David 
became convinced that e. well-trained social worker could play an important 
role in the prevention of mental illness, and she gave a considerable 
amount of' her time to the psychological training of' French social workers 
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and as a result psychology ~d psychiatr,y, two disciplines quite advanced 
in Paris, were applied to the social work field. 
In the meantime, the American school of social work, "Paul 
1 Baerwald" , admitted a few French social workers for one year's training. 
The "Ecole Nationale de la S~t'" organized, in agreement with the 
I 
"Comite d'Entente des Eccles Sociales" and the "Association Nationale 
des Assietantes Sociales", a course in casework methods conducted by Miss 
Ellen Crandt, a professor of the Paul Baerwald School. !his course, 
attended by twenty social workers, was a great success. Unfortunately, 
because of the closing of the Paul Baerwald School, it had to bedUroonUnued 
af'ter one year. 
Following the first French-spoken International Seminar, held in 
Geneva, the Union Nationale des Caisses d'Allocations Familiales (UNCAF) in 
1953 asked Mrs. Sailer, expert of the United Nations and Dean of the School 
of Social Work in Vienna, to direct a French-spoken seminar on the casework 
method for head social workers and supervisors of agencies. 
In 1953 the UNCAF organized an International Seminar at MOntrouge 
which led to a more systematic course in the casework method and dynamic 
psychology for the supervisors of the UNCAF. lhis nationally-organized 
agency asked Mrs. Cassirer and Dr. David to direct this course. Twenty 
participants, mainly UNCAF supervisors and a few faculty members of schools 
of social work, attended monthly meetings of this course over a two-year 
period. Individual supervision was provided for each participant. Eight 
lThe Paul Baerwald School was founded at Versailles in 1949 by the 
American Joint Distribution Committee for the purpose of training personnel 
to practice social work in Jewish communi ties in Europe, North Africa, and 
Israel. 
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of the participants continued their training beyond the two years1 with 
the aim of preparing themselves for supervision and teaching. This 
experience proved such a success that in 1955 a second similar course, also 
on an experimental basis, was started under the direction of Miss Ancelin, 
social worker at the Center for Health at Soisson, and Miss Appell, 
psychologist. Both had worked previously as team members with Mrs. Cassirer 
and Dr. David. 
It was also in 1953 that the Comit$ d'Entente initiated a course in 
dynamic psychology for faculty members of the schools of social work and 
supervisors of agencies. The Comit~ d'Entente felt that it would have been 
premature to begin with the teaching of the casework method, because agency 
policies did not allow the application of this method, so the introduction 
of the new ideas was accomplished through the course in dynamic psychology. 
The Comi t$ d 'Entente found it important in introducing the casework method 
in the schools of social work to move at a pace appropriate to the stand-
ards of the agencies, since a cooperative relationship between the schools 
of social work and agencies was seen to be of great importm ce in arriving 
at a common goal. 'lhe course covered three years, with sixty new 
participants starting each year. 
'!his double contribution of, on the one hand, a national agency1 the 
UNCAF, and, on the other, the national organization of the schools of 
f 
social work, the Comite d'Entente, evoked great interest in the casework 
method and dynamic psychology in other agencies and in schools of social 
work throughout the country. 
From about 1954, agencies in outlying areas organized week-end 
groups to acquaint their social workers with the casework method. The 
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social service agencies of the Department of Justice~ the Department of 
t Education, and the National Post Office~ applied to the Condte d'Entente 
for information for their social workers. For this purpose.. meetings were 
organized at tfon, Bordeaux~ Soissons, Nantes, Tours and Lilla. Some week-
end meetings were held every month, others at two or three month intervals. 
Finally, in 1954, a more complete and systematic training program 
I I 
was organized by the "Societe Nationale des Chemins de Fer" (NSCF) using 
the UNCAF course as a model. The direction of this course was also 
assigned to Dr. David, assisted by Misses Appel, Charlin, and Avril, all 
practicing psychologists~ and Miss Lang, a French social worker trained in 
the United States. 
In 1955 the Ecole de Service Social at Lilla organized a course in 
the casework method and dynamic psychology for the alumnae of that school. 
I 
The Dean, Miss Jacqueline Philbee, applied for the help of Miss Goldsmith, 
an American caseworker, and Miss Richardson, an English caseworker. In 
this course, individual supervision was provided for ever.y participant. 
The purpose of the course was to train practicing social workers in the 
new method end to prepare some for supervising students in field work. 
The "Union Catholique des Services Sociaux" (UCSS Catholic Union of 
Social Services) began in 1957 at Paris a systematic training course in the 
casework method for its members, directed by a psychologist, a sociologist, 
a doctor in medicine, and trained caseworkers who provided individual 
supervision. 
In 1959, the Comit~ d'Entente started a training course for faculty 
members of schools of social work and supervisors of agencies led by 
Mrs. Irvine, caseworker at the Tavistock Clinic at London, and Miss Godfrey, 
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expert of the united Nations and professor of casework at the University 
of Toronto, who was teaching during the academic year 1959-1960 at ~n. 
Grenoble, and Paris. In Paris, two groups of seventeen participants each 
attended this course. I The Comite d'Entente in 1959 organized training 
courses for practicing social workers in Paris, Lilla, Bordeaux, Toulouse, 
Pau, Iqon, Grenoble, Nantes, and Rennes. 
As Table 1 below shows, the schools of social work paralleled the 
agencies and organizations in introducing casework method. 
TABU: 1 
YEARS THE CASmORK METHOD WAS INTRODUCED IN SCHOOI.8 
OF SOCIAL WORK, SOCIAL AGENCIES, 
AND PROFESSIONAL ORGAnZA TI ONS IN FRANCE 
No. of No. of No. of 
Year Schools Social Professimal 
of Social Work Agencies Organizations 
1953 
-
1 1 
1954 2 4 
1955 3 
1957 1 
1959 1 
Totals 6 5 2 
'l'vro schools started casework training programs in 1954, three in 1955, and 
one in 1959. One agency had already introduced the new method in 1953 and 
four other agencies followed in 1954. One organization initiated training 
in 1953 and the second organization began a systematic training in 1957. 
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1'he reader may be surprised to find the same persoll!l81 teaching ~~ 
in different schools and agencies. If' we should describe in more detail II 
the courses of' Ia Mltuali te agricole (Rural Insurance Compe.ey) or ihe 1! 
,, 
National Association of' Social Workers, we would again find the same !j 
:personnel. In the beginning period the number of teaching personnel was 11 
II 
II 
:I 
ii 
II 
very limited and it was only- due to the great activity of' these few 
persons that in France so many frui ttul results were obtained. 
The Development in Belgium _ 
!i 
Belgium. presents quite a different picture. Historically viewed,ll 
the public schools of' social work in 1952 were the first to introduce 1 
I 
I the casework method to their regular students; the Catholic schools of social work were second, in 1953-1954, f'ollavring, a seminar directed by II 
the Rev. Father Swithun Bowers at Brussels. l1 
Table 2, following, indicates that f'i ve schools had already il 
ij 
started introducing casework method in 1952, three in 1953, four schools J1 
II 
in 1954, and two schools in 1955. q r ~I 
II I! 
,: 
!i 
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TABI3 2 
YEARS THE CASEWORK :MEmoD WAS INTRODUCED IN SCHOOIB 
OF SOCUL WORK. SOCIAL AGENCIES • 
AND PROFESSIONA.L ORGANIZA'fiONS IN BELGIUM 
No. of lfo. of No. of 
Year Schools Social Professional 
of Social Work Agencies Organizations 
1952 5 
1953 3 
1954 4 
-
1955 2 
1956 
1957 1 
1958 2 1 
Totals 14 2 2 
In these first years, the training in the casework method consisted 
chiefly of a theoretical introduction to its historical development and 
basic principles. There was no question of more thorough training, 
because the schools had available only untrained teaching personnel. 
PSychology and psychiatr,ywere less developed disciplines in Belgium 
than in France at that time so that courses in dy.rlamic psychology have 
;. 
!! 
ij 
I, 
II 
been introduced only recently. Earlier, there was no integration of !i 
. ~ 
casework methods with psychological knowledge. and such training was not 11 
very successful and therefore not useful to the students. 
II 
li 
I 
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!I 
It is striking that during all this period social agencies and i' d !I 
II 
professional organizations were not more active. As shown in Table 2, ~~ 
two agencies o.nd two professional orgonisations reported, in their ons- ~~ 
1: 
! wers to the questionnaire, that they organized meetings f'or social 
workers to introduce the casework method. These meetings, however, werel 
II 
not scheduled at regular times end were given by dif'f'erent persons each jJ 
I! time. This, therefore, could not be considered as systematic training il 
and it was consequently dif'f'icult f'or the social workers to apply it in II 
li 
their social service. !I !I 
The lack of' cooperation between schools of' social work, social I! 
II 
agencies and professional organizations hampered the introduction of' the~~~ 
casework method for many years. The introduction of' the casework method 1 
in Belgium has been a dif'f'icult and slaw process. After the Interna.- II 
II 
tiona.l Seminar of' the European Of'f'ice held at Antwerp in 1956 on the j 
I 
subject of' the application of' the casework method in the treatment of' II 
the socially maladjusted child, agencies in the judicial f'ield became il 
more .,......., of tho ohange in social work. In 1957, ODS professional org-1 
anization started systematic training, and in 1958, two agencies and oneJI 
professional organization followed this e:::mmple. Plans were made, and ajj 
budget prepared, by one agency to start complete training and supervisionjl 
opportunities in 1960. Jj 
In September, 1959, two events took place which were very help- 11 
jl 
,I 
i'ul to Belgium in introducing the casework method to social service. An'l 
important international meeting was held at Strasbourg f'or experts in I 
criminology. A Belgian expert, Dr. Robert Volcher, published af'tel'Yia.rds'! 
!i 
a detailed program for teB.lll'1ork in a judicial setting and stressed the H 
11 
need for social service in judicial and penal action. He pointed out \i 
II ::::.~..:o::,::d~: ::::·:r~r:::.::l::: ::":h:·.::.~:-~ ~~~-I, 
I! 
chiatrist and the criminologist. This statement aroused responsible il 
I! 
persons in other fields of social work, and greater attention was direc-li 
IIi,[ ted toward the possibility of professional training by the agencies. 11 II 
At t...~e same time, an international seminar was organized at 11 
!I p 
Rappalo, Italy, by the Catholic International Union of Social Service~ !I 
on the subject of supervision. From Belgium fourteen participants~ II 
11, 
facult.y members of schools of social work and supervisors of different 1 
agencies~ attended this seminar. The Belgian participants felt that 1! 
ll 
greater cooperation between schools and agencies was necessary if Belgiumil 
I' 
were to introduce and apply the casework method. As a result, a meeting li 
i II 
was held at Brussels in December, 1959, for all Catholic schools of j! 
!I 
il social work and representatives of differ~nt agencies. A similar meet- r 
!j 
ing was held by the public schools. 1he aim of the meetings was to !1 
develop cooperation between all schools in Belgium and various agencies, II 
starting w:i th an institute on advanced training in the casework method li 
" for teaching personnel and supervisors in agencies. lj 
'I 
General Characteristics of European Schools of Social Work jl 
!I 
In continental Europe, schools of social work have traditionally )J 
IJ 
been organized as independent educational institutions under govei'IIlDS:nlal,jj 
il 
religious, secular~ or political party auspices. In Belgi~ e.g., six lj 
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l1 
of the first eight schools of social work were established by the labor ii 
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unions. These schools stress the necessity of economic and social 
!j 
II 
II 
changes and prepare their students primarily for social action. 'lhe !I 
,, 
schools of social work are not attached to universities# although a con-11 
sidere.ble number of them draw their part-time teaching sta:t£ from uni ver-11 
si ty £acul ties and several of them describe themselves as being under i! 
universit,y protection and auspioes. 
ii I 1he schools originally organized by!! 
ll 
I' 
private initiative now function under the auspices of the Ministry of 
Social Affairs, the Ministry of Education, or# as in Belgi~ the 
I 
:Ministry of Justice. All schools which meet certain requirements speci-11 
,I 
tied by royal decree reeeive subsidies from the gove,.,.nt, and some Jl 
receive additional grants from provincial or municipal authorities. The :I 
subsidy to each school covers 60 per cent of the salaries of the teach- II 
ing and administrative staff, plus an additional grant computed on the 
basis of the number or students enrolled. 
Mast European schools, and all schools in France end Belgi~ 
require completion of college before entering social work training. 
HOwever, since college training is usually completed at the age of 
eighteen, most students begin their social work program at that age. 
'lhe organizations to which a social worker is attached end the 
£unctions he performs differ markedly from one European country to 
II 
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I! 
II 
II 
., 
J! 
,! 
:I 
\i li 
II 
II 
II li 
II 
., 
II 
I 
! 
li 
I! II 
II 
I II 
1i 
--·'·=--=~=:=c-.==e=-=oo+ 
!I 
a medical setting. In Belgium. on the contrary, there is a sharp 
separation of the training of nurses and that of social workers. 
Until comparatively recently, social work curricula in Europe 
emphasized social policy. social legislation. social administration, 
medical content. sociology, psychology, professional ethics and office 
li 
II II 
II 
I !I 
II 
ii 
lj j, 
11 
II practice. Today. in European schools there is a very marked interest inl! 
II 
,I 
II 
i! 
teaching the casework method. the broad principles of personality 
structure and growth, and the dynamics of family relationships. l! 
'i Although every school has some field work placement. either con- II 
current or on the block system, supervised field work as carried out in l1 
the United States is still not common in France or Belgium or in any 
European country. Frequently the student has to learn by observation; 
he is given a series of graduated tasks. perhaps begim:dng with office 
,, 
II 
lj 
'I I, 
jl 
II 
'I 
duties. and after a while carries a variable amount of responsibility IJ 
I 
for clients, sometimes even a full ca.seload where pressure on staff time il 
II 
is great. Records in many agencies have in the past been confined to I! I! 
:1 
brief notations on a card. Now agencies are seeking to record more car&-jl 
il 
The students may remain I! 
in one agency for as short a time as a month to six weeks, but three- il 
fully interviews in a selected number of cases. 
month field work placements are becoming more common. With increasing 
emphasis on training in social work methods it has become evident that 
fewer and longer placements are desirable • but when only a few agencies 
are available in which good practice training is possible, it remains 
necessary to plan for several placements. 
A significant development in Europe is the lively interest in th 
\j 
I 
!I 
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.I 
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principles and methods of supervising students in practice work. 
ij 
I 
Often !i 
I I! 
i! 
agencies and schools have failed to keep pace with each other in this 
development. When agencies are unable to provide supervision for the 
student, the school is obliged to depend on its awn faculty members to 
act as supervisors. In spite of all efforts made, supervision is still 
very uneven, and the schools are acutely aware of the need for more 
assistance from the agencies. 
:Mally problems connected With training in casework methods in 
France and Belgium remain to be solved, and it is evident that the lack 
of trained teaching personnel, funds, and research are obstacles to be 
overcome if a better solution is to be reached in the future. 
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CHAPTER IV 
TEACmNG THE CASEWORK METHOD IN SCHOOlS OF SOCIAL WORK 
IN FRANCE AND BELGIUM 
1hl.s chapter will discuss some of the problems which ha.ve a.risenli 
I! 
during the pa.st ten yea.rs in teaching the casework method in France and !1 
~! 
i! 
Belgium a.s reported by the schools on the questionnaire of this study. !I 
d 
Comparisons will be shown between the two countries and reference will be:l 
!I 
a 
made to the study which the European Office of the United Nations made cnll 
II 
this subject for all European countries. 1here is a difference in the i! 
II 
American and European terminology and where the data seem inconsistent i ~
't: jl 
I' 
the writer has tried to make the neeessazyexplamtionin the orurse of h text. ii 
" :I 
Table 3 and Table 4 belar sb:>w that there are on]¥afew schools ofj! 
social work in France and Belgium with enrollments of greater than one- il 
I· 
hundred students. 
TABIB 3 
AVERAGE NUMBER OF S!IJDENTS PER YEAR DURING 1950-1960 IN THE FRENCH 
SCHOOLS OF SOCIAL WORK 
No. of Students 
Schools in France 
Male 
Per cent 
Female Male Total of Total 
1. Ecole de Service SocialL Lille 49 
2. Ecole Normale Sociale, ~ris 70 
3. Ecole st·~ .Joseph de Clu:ay, Paris 25 
4. Ecole Nati.ol:lale de Serv:ioe Social, Par1s 100 
5. Ecole D~partementale de Service 
Social, Paris 75 
6. Ecole de L'Union des Caisses 
d'Allocations Familiales. Paris 25 
Totals 344 
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70 
25 
5 105 4% 
2 77 2% 
3 28 ~ 
10 354 
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TABLE4 
AVERAGE NUMBER OF S1UDENTS PER YEAR DURING 1950-1960 IN THE BELGIAN 
SCHOOLS OF SOCIAL WORK 
Schools in Belgium 
1. Katholieke Sociale School, 
Antwerpen 
2. Stedelyk HOger Ip,stituut voor 
Sociale Studieen, Antwerpen 
3. Arbeiders HOgeschool, Brussel 
4. Vormingscentrum voor Maatschap-
pelyk Di enstbetoon, Gent 
5. Stedelyk Insti tuut voor Sociale 
Studie, Gent 
6. Vrye Sociale School, Kortr.yk 
7. Ryks Ins~ituut voor Sociale 
Studieen, Kortryk 
8. School voor Maatschappelyk 
Dienstbetoon, Roeselare 
9. Sociale School, Heverlee 
10. Institut d'Etudes Sociales 
de L' Etat, Mons 
11. Ecole Provinciale de Service 
Social, Liege 
12. Institut d' Etudes Sociales, 
Bruxelles 
13. Ecole Libre de Service Social, 
Charleroi 
14. Ecole Sociale, Namur 
Totals 
No. of Students 
Male 
Per cent 
Female Male Total of Tbtal 
80 80 
37 44 81 54% 
4 13 17 76% 
68 68 
35 35 70 50fo 
60 60 
23 47 70 6'1"/o 
80 80 100'/o 
48 48 lOo{o 
40 30 70 4o{o 
80 20 100 20'/o 
90 10 100 lo{o 
46 7 53 13~ 
65 65 
628 334 962 
~e study of the European Office of the united Nations 1 shows that this 
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lunited Nations, "Training for Social Works Second International li 
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size of school is usual for all European countries. Europe alone has 
more schools of social work today then the entire world had in 1937. 
The writer speculates from her experience in France and Belgium~ that 
the high number of regional schools is partly due to the preference of 
students to live at home during their training period1 in lllatliY cases to 
insure lower expenses for living accomodations. 
" I< 
It should be noted that the overwhelming majority of 
li 
il 
social worki\ 
,, 
students in Europe are women (see Tables 3 and 4). In France there were :1 
only 10 male social workers in a total of 354 trained students in the 
schools returning the questionnaire. In Belgium this percentage is 
'I I· :I 
I
I higher. 
dents. 
Of a total of 962 trained students~ 334 or 34% were male stu-
'!he same finding is described in the International Survey. 
I small number of male social workers is a result of the fact that tradi-
,, 
,, 
tionally social work was seen as a woman's profession1 the status of the ii 
li 
profession was poor, the salaries low1 and the promotion prospects very II 
~ l 
'l 
limited. Particularly after World War n, all schools of social work 
stated in their admissions requirements that there were no restrictions 
regarding sex. In France fifty-one of sixty-five schools admit both 
sexes. Buth French schools of social work are not only concerned with 
social work training but also with the training or nurses 1 the first-
year training being identical for social work students and for nurses. 
! ~ For this reason, many potential male social work students aband~m the .1 ii 
idea or training. The writer should like to point out that this lack or li 
,,, 
trained male social workers is unfortunate1 particularly in view of the !II 
fact that most senior administrative jobs are filled by men, a result o~ _ 
li 
II 
II 
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I 
the European custom for women to give up their professional career 
I' 
marriage. II 
;I 
In the international and national seminars on social work train-!i 
li 
\! 
!l ing the age of the students was discussed. As Tables 5 and 6 show, most i! 
lj 
of the students in Belgium and a large number of French students enter ji 
;I 
the schools of social work under twenty-two years or age. li 
ii 
1!. 
TABLE 5 ii 
NUMBER OF STODEliTS OlDER THAN 1WEN'lY-1WO YEARS OF AGE PER YEAR 
1950-1960 IN THE FRENCH SCHOOLS OF SOCIAL WORK 
No. of 
Schools Total Students No. of older than 
Students 22 yrs. Per cent 
1. Ecole de Service Social, 
Lille 49 18 36% 
2. Ecole Normale Sooiale, Paris 70 35 5o{o 
3. Ecole St. Joseph de Cluny, 
Paris 25 11 44% 
4. Ecole Nationale de Service 
Social, Paris 105 52 50% 
5. I de Ecole Departementale 
Service Social, Paris 77 40 51% 
6. Ecole de L'Union des Caisses 
d'Allocations Familiales, 
Paris 28 14 5o{o 
Totals 354 170 
il 
I, 
l! 
II 
II 
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TABLE 6 
NUMBER OF STUDENTS OLDER THAN 1WENTY-1WO YEARS OF AGE PER YEAR 1950-
1960 IN THE BELGIAN SCHOOlS OF SOCIAL WORK 
1. 
2. 
Schools 
Katholieke Sociale School, 
Antwerpen 
Stedelyk Hoger Insti tuut voor 
Sociale Studieen, Antwerpen 
3. Arbeiders Hogeschool, Brussel 
4. Vormingscentrum voor Maatschap-
5. 
pelyk Dienstbetoon, Gent 
Stedelyk Instituut voor Sociale 
Studie, Gent 
7. 
6. Vrye Sociale School, Kortryk 
Ryksinstituut voor Sociale 
Studieen, Kortryk 
a. 
9. 
10. 
11. 
12. 
13. 
14. 
School voor Mae.tsche.ppelyk 
Dienstbetoon, Roeselare 
Sociale School, Heverlee 
Institut d'Etudes Sociales 
de L'Etat, Mons 
Ecole Provincie.le de Service 
Social, Li~ge 
Institut d'Etudes Sociales, 
Bruxelles 
Ecole Libre de Service Social, 
Charleroi 
Ecole Sociale, Namur 
Totals 
Total 
No.of 
Students 
80 
81 
17 
68 
70 
60 
70 
80 
48 
70 
100 
100 
53 
65 
962 
No. of 
Students 
older than 
22 yrs. Per cent 
12 
15 
7 
2 
2 
2 
3 
20 
9 
4 
15 
3 
6 
100 
15% 
18% 
41% 
2% 
2% 
3% 
4<7[ ,o 
25% 
18% 
5% 
15% 
The table shows that in France nearly half of the students are 
over twenty-two years of age. However, from her own experience the 
writer doubts the reality of the picture this table presents and the 
~--,, 
I; 
i! 
!j 
ii !I 
il ,, 
'• :! 
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,I 
•I 
II 
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1l International Survey found that European students generally begin their 11 ~ I· 
11 
II 
35. 
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11 social work training at age 
i 
I 
I
I 
I 
I 
I 
II 
eighteen. 
that these younger students do not have sufficient life experience and 
emotional maturity to carr,y the responsibilities that normally devolve 
upon the social worker. 
ii 
llie question or the appropriate minimum age for il 
entrance poses a difficult problem. A student finishes his college at 
eighteen and can then be admitted for training in all professions and 
li 
;: 
;j 
li 
il 
II il 
il 
university studies. As it is not the custom in Europe to work for a fewll 
li 
years following college graduation, the schools of social work have 
little choice but to accept young students if they are to compete 
successfully with other training institutions for promising applicants. 
One of the French schools of social work reports in relation to 
" 
,, 
,. 
the emotional immaturity of these students they they shmr a fear of 
accepting professional responsibility, e.g., in helping to uncover pain-:; 
~ i j! 
ful problems, in controlling frequency of interviews. '!he school feels !i 
this is, perhaps, associated with a difficulty in accepting or permit-
ting dependence. This causes a difficulty in their relations with 
clients and also in supervision. Another problem cited is that which 
appears in their work with children. It seems normal in cases where 
difficulties are presented in the behavior of children, that the young 
social worker has a. need to identify with the parents or authority 
figures. A Belgian school also points up that one or the main problems 
ii 
in casework training is the immaturity or the students, the dean or this il j! 
school stating that a lack of life experience is the key reason for theit 
not being able to face their own problems and the problems of the client~ 
A second school in Belgium points out that not only in the family, but I! 
II 
36. 
I 
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~ i 
also at the school, the young student is used to a hierarchial relation-1i 
,I II ~ ship bo-on parent and ohild. !lis aocoptonco or rejection of' authori~ 
11 forms the basis of his relationships. A relationship based on self- :: 
r detemination and responsibility is dif'i'icult for them to W>derstand an1 
I
I accept. 1his demonstrates itself also in the relationship with the 1\ 
il 
client. H. Braunthal, an American social worker living in Belgium., II 
I !I 
emphasizes this in an article about casework in Belgium. in which she 1: 
·' 
states that the client respects the social worker in the way that a 
2 
child respects an adult. The social worker follows the example of the 
~ I 
ll ,, 
II 
ii 
il 
:1 
H 
if 
parent in giving advice to the client. Another school stressed the dif-i[ 
ficulty in discussing marital conflicts. Because the students are !1 
I !I 
usually from very protective families where such problems are not dis- li 
I! 
cussed openly, the attitude of the student in class is one of isolation ll 
li 
in silence. One of the schools discussed the problem in terms of the II II 
:I !I 
student 1 s age making it difficult for him to meet the demands of train- li 
:I 
ing which require a certain psychological maturity. There is consider- '' !I 
able discussion by the schools of the possibility of both lengthening 
the period of training for the degree and raising the age of admission. 
Perhaps it is a consequence of admission at such an immature level that 
the writer observed at the end of the first year that there was a heavy 
withdrawal of students because they could not meet the requirements of 
the school or because of a feeling of discouragement by the student. 
'lhe need for trained teaching persozmel is one of the most 
~. Braunthal, "oU en est Le Casework en Belgique," Le service 
social nep (Novembre, Decembre, 1959), p. 246. 
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H 
urgent problems in France and Belgium. 
I• 
The schools made many attempts 11 
I· 
r! to find qualified caseworkers or they tried to make a combination of 
professors of different disciplines. 
·TABLE7 
TRAINING OF mE mA.CHING PERSONNEL FOR CASI!WORK COURSES 
IN THE SCHOOlS· OF SOCIAL WORK 
Training 
Caseworker only 
Psychologist only 
Psychiatrist 
Caseworker and 
Sociologist 
Totals 
No. of Schools No. of Schools 
in France in Belgium 
5 10 
3 3 
1 
1 
9 14 
,, 
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'lhe above table is somewhat misleading in relation to the state- II 
II 
ment that five of the six French schools and eleven of the fourteen 11 
II 
II 
Belgian schools have the help of a caseworker for teaching casework 
'• 
methods. It is not possible to compare the caseworker in the table with !1 
the caseworker in the schools of social work in the United States. The il 
il casework faculty of European schools of social work is mainly comprised 
1
, 
!I 
of members who have attended the various casework seminars organized by ii 
the European Office or by persons 'Who have studied under a fellowship or 
H ,, 
II 
scholarship in the United States. Most of the teaching personnel did not11
1 recoi ve systematic training and had not an opportunity for sui'ficient ,, 
==#=.!=== 
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il 
II 
" 
fieldwork experience. It is therefore understandable that in reply to 
the questionnaire three of the six schools in France and nine of the 
fourteen schools in Belgium stated that the lack of trained professors 
is a main problem for teaching the casework method. Only a feNr schools ' 
of social work have been so fortunate as to be able to draw on an Amer.iDa.rl( 
social worker to teach the casework methods. 
As Table 7 shows~ three French schools and five Belgian schools 
had the services of a psychologist only. one Belgian school those of a 
" I' 
psychiatrist~ and one Belgian school had the help of caseworker and a 1! 
;; 
li 
sociologist. A problem arises when professors of another discipline [j 
li 
begin to teach the casework method. :Most of them are not familiar With :1 
.I 
i! 
the social work field and they need much information from and collabora-11 
tion with the school in order to know what to teach the students. As il 
li ,. 
long as teaching was mainly theoretical no problems arose. but with the I! 
present emphasis on methods a need has grown for faculty members who are i! 
il 
. II 
skilled in that area. As far as possible~ all schools are now attemptill@j! 
to include experienced social workers on their teaching staff. Some II il 
!l 
faculty members of the Flemish schools of social work go to the casework I! 
'I II 
These centers. established at li 
!I 
training centers in the Netherlands. 
Amsterdam and Mimegue. have a special training course for teaching 
personnel. 
[~ 
I' 
!I 
fl 
~ i 
!i 
!I 
-II 
II 
II 
il 
I' ij 
II p 
II 40. 
lj 
"~~~~~"4 
t! 
I! Efforts to integrate casework courses with the existing !I 
!i 
I' 
curriculum were made by several schools, as shown in Table 8. !I 
:i m~a r II 
ll 
AT.rEMPTS MADE '1'0 INTEGRATE CASmORK COURSES WI'IH THE EXISTING :PROGRAM I! 
il 
i! 
1: 
II No. of Schools No. of Schools 11 Attempts in France in Belgium 1, 
Added courses in dynamic psychology 
Faculty discussions 
Added casework course without attempt 
to integrate 
Totals 
2 
3 
2 
6 
5 
3 
6 
14 
1! 
II 
II 
1his table indicates that tvro of the French and five of the !! 
I' I! 
Belgian schools added a course in dynamic psychology. 'lhis course [j 
I• 
![ :~~:::.::::::=~ h::.::~:0::i~::::f:::.:a:•:o:so in li 
II 
il psychology but this course was based on static conceptions of the per- 11 
!r 
:! 
sonality, experimental psychology and characterology. In his article, ll 
'I 
Dr. J. F. de Jongh3, Dean of the School of Social Work at Amsterdam, li 
' 'i 
stated that such a course was more confusing than helpful to the studentsll 
'I 
because they were exposed to dynamic psychology in their casework class. II 
i! Although this was not in contradi tion w:i th the other classes in 11 
I• II !• 
'I I.
'I 3nr. J. F. de Jongh, "La place du casework dans l'enseni>le d' l. ~ 
===i=un==p=r=o=g=rBIIllllS de service social, • !ni'ormation Socialeo, 1953, pp. 62-s::_-r--~ 
II 
II 
n 
II 
'I 
psychology, :it produced difficulties for the students and, in m.e.ny cases,il 
!I a resistance to the casework method became apparent. Although adding a I: 
course in dynamic psychology to the existing curriculum was not a com-
ii I 
jl li 
II 
plate solution., it was an improvement that the casework professor did no~ 
have to both teach growth and behavior and give case discussions. 
Other schools tried to integrate the casework method into the 
I! 
II 
,I 
i I, 
II 
:I 
'I As discussed in Chapter ll 
!I 
existing program through faculty discussions. 
III, the staffing of the schools is very limited, and the faculty con-
sists largely of part-time professors from neighboring universities who 
are not familiar with social work in general and With the casework 
method in particular. Through faculty discussion these schools made 
attempts to acquaint the professors with the social work field and to 
I' 
'I 
11
11 
'I 
I! 
!! 
II 
II ,, 
il 
!I 
il 
increase their understanding of the problems of the students, so that ii 
!I 
all of the courses could be more closely related to the practical field. ii 
il 
Most of the schools stated that the first attempt should be a 
change in the existing heavy curriculum. But this is a real problem 
for France and Belgium because they prepare their students for a State 
II 
II 
'I 
l1 
II ,, 
ii il !, 
diploma, i.e., a diploma granted by a governmental authority in accord- !I 
II ance with regulations established by law. These regulations set the 
conditions for a minimum program. In offering the prescribed courses, 
each school arranges the order of classes as it considers best and 
decides for itself what teaching methods to use. Some schools, there-
fore, set a requirement of twenty to thirty classroom lectures a week., 
and it may be understandable that two French and six Belgian schools 
replied to the questionnaire that the.y considered it impossible to add 
I, 
!i 
;i 
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more classes, e.g • ., dynamic psychology, and that they had added a case-
work course with no attempt to integrate it with the existing program. 
H 
; ~ 
i' ~ \ 
ntree Belgian schools did not answer the questions about the con-11 
ll 
and Belgium I tent of the curriculum. Table 9 shows that in both France 
the emphasis in the curriculum is on the basic principles of the casework:i !i 
d 
method and on the subject of the interview, with discussion of diagnosis i! 
I! 
and treatment second. Also of importance, in nine Belgian schools., was '1 
:I 
il 
the teaching of social interrelationships. il 
TABLE 9 1: 
CONTENT OF THE CASEWORK COURSE 
Content of Course 
The interview 
Basic principles 
Diagnosis 
Social interrelationships 
Treatment 
Dynamic psychology 
Professional attitude of social 
worker 
History of the development of 
the casework method 
Recording 
Evaluation of worker's activity 
No. of Schools 
in France 
6 
6 
4 
3 
4 
2 
3 
3 
2 
1 
No. of Schools 
in Belgium 
10 
9 
9 
9 
7 
6 
5 
4 
3 
3 
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All schools pointed out that they offered an introduction to~ 
I' 
II 
!I 
I' 
rl 
rather than professional training in~ the casework method because of thel! 
immaturity of so :rna.ny students and the impossibility of applying this il 
knowledge within the existing field work arrangement. nus problem 'Willi! 
be discussed in more detail on page 46. 
!I !j I, 
li 
Looking at Table 10 we can see that in all French schools and injl 
thirteen of the fourteen Belgian schools~ group discussion is the main 
teaching method used. 
mEtE 10 
TEACHING MEmODS EMPLOYED BY mE SCHOOLS OF SOCIAL WORK 
IN TEACHING CASmORK COURSES 
Methods No. of Schools No. of Schools in France in Belgium 
Case discussions 6 14 
Discussion groups 6 13 
Lectures 2 9 
Films 3 2 
'lh.is is not in accord with the Second International Survey which cited 
lectUres as the usual method of teaching in European schools of social 
work. From the writer's teaching experiences in French and Belgian 
p 
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schools of social work~ it should be pointed out that discussion groups 'i 
II 
held in these schools differ fro.mAmerican discussion groups. Limita- li 
d 
1
., tions in the minimum program require by the French and Belgian govern• 
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men:t allow the schools to divide a class into smaller groups only when 
!I i: 
;r 
the number o£ students in the class exceeds £i£t,y. 
II 
il 
Most classes have an !I 
I; 
average number o£ thirty-£i ve students. A discussion group in such a il 
i: 
class means ~at the professor gives students an opportunity to ask ques-li 
tiona. last year some schools made a serious effort to organize small I! 
•' 
discussion groups. 'nle Ecole de Service Social at Lilla divided the 
casework classes into groups o£ nine to twelve students in order to 
discuss the case records presented in class. but these classes were .not 
!! jl 
11 
I ~ 
I! ,, 
il 
II p 
included in the subsidizing £acili ties o£ the government because they are.l 
not mentioned in the minimum program. 
The writer doubts i£ the number of schools (two in France and 
nine in Belgium) using the lecture method can be taken as exact and 
would speculate that all the schools in France and Belgium use the 
lecture method and the method of discussion groups as much as possible. 
This point of view is also more in agreement with the International 
Survey o£ the United N'a tions. 
In both countries films are seldom used £or teaching purposes. 
'lhree schools in France and only two schools in Belgium made use o£ the 
loan service o£ 1he European Office at Geneva. One school in France 
thought that this tool should be used more in the schools. and the 
respondent to the questionnaire expressed the feeling that she had not 
made enough e££ort to borrow the films. 
Regarding the use o£ case records. Table 10 shows that all 
schools in France and Belgium take advantage o£ this resour~e. 
Table 11 shows that all French schools use the record material 
I! 
:I 
'I II 
!! 
!! 
li 
I! ,. 
d 
i! 
II 
I' I 
II 
II 
I 
provided by the European Office; only two schools in Belgium benefit f~ 
I ~ this service, 
!I TABlE 11 
II 
I 
~ 
I 
SOURCES OF CASE RECORDS USED IN THE SCHOOLS OF SOCIAL WORK 
No. of Schools No. of Schools 
Sources of Records in France in Belgium 
Students' own experience 2 11 
The European Office 6 2 
American literature 4 
Professor's own experience 1 1 
Four Belgian schools use case records found in American casework liter-
ature. In one French and in one Belgian school the professor herself 
provided case material. Eleven Belgian schools use interviews provided 
by the students. The writer's experience was that student material~ in 
nine cases out of ten, was limited to one interview, thus providing i; 
ll 
little opportunity to see movement in the case presented. Also, most of II 
!1 ,, 
these interviews were inappropriate for teaching as they showed JJl8llY :1 
il [: deficiencies, discouraging the students who tended to feel that the cas~ 
li 
work method was only possible for a selected group of social workers. ii i! 
;I 
d 
Until recently, the only case records which met the criteria il 
u 
for teaching purposes came from the United States. As stated in Chapter !j 
II 
II 
II 
:I 
il 
1 
II, the European Office tries to provide European case records. 
editing of case records is naturally time consuming. Only four case 
45. 
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languages. Countries which use other languages must make the translail.onll 
il themselves. 
One school reported facul~ concern about lack of appropriate 
record material. ~s school would like to develop a sequence of ease 
!I l ~ 
I! 
!I 
I' !I 
records to help towards the development of the student's insight with a 11 
gradual understanding and acceptance of all the basic concepts • II 
In addition to stating the problems of the training personnelacd ;i 
the existing curriculum, in answering the questionnaire all schools 
strongly emphasized that lack of field work facilities was a major 
obstacle, both to improving training and to adnti. tting a larger number 
of students. ~e Third International Survey also points out that much 
difficulty was experienced everywhere in finding enough agencies where 
social work was of a standard which would make it helpful to students 
sent to it or where the agency had sufficient understanding of the 
purpose of field work for the student. 
~e time spent in field work is different for most schools of 
II 
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r 
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!I 
t From the tables on the following page it can be seen that !'!,· 
in three of the six French schools only two months are spent in field 
IJ 
social work. 
work in the first year of training. One French and one Belgian school 
did not mention field work placement. 
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TABLE 12 
NUMBER OF MONTHS SPENT IN FIELD WORK PLACEMENTS DURING EACH SCHOOL YEAR 
IN FRANCE 
1. 
2. 
3. 
4. 
5. 
6. 
Schools in France First Second Third Year Year Year 
Ecole de Service Social, Lille 2 7 7 
Ecole Normale Sociale, Paris 2 8 7 r Ecole St. Joseph de Cluny, Paris I' 
•i Ecole Nationale de Service Social, Paris 2 11 6 !I 
Ecole Departementale de Service Social, Paris 10 7 :l 
Ecole de L' union Nationa1e des Caisses 
d'Allocations Familiales, Paris 9 7 
" TABLE 13 li 
:I 
l; 
NUMBER OF MONms SPENT IN FIELD WORK PlACEMENTS DURING EACH SCHOOL YEAR Ji 
IN BELGIUM •I 
11 
Schools in Belgium First Second Third Year Year Year 
1. Katholieke Sociale School, Antwerpen 2 3 10 
2. Stedelyk Hoger Insti tuut voor Sociale 
Studie~n, Antwerpen 2 3 9 
3. Arbeiders Hogeschool, Brussel 3 3 8 ·~· 
4. Vormingscentrum voor Maatschappelyk 
Dienstbetoon, Gent 2 1 10 
... 
5. Stedelyk Insti tuut voor Socia1e Studieen, 
Gent 2 1 10 
6. Vrye Sociale School, Kortryk 2 2 9 
7. Ryksinstituut voor Sociale Studieen, Kor~k 4 2 8 
a. School voor Maatschappelyk DienstbetQon, 
Roeselare 3 10 
9. Sociale School, Heverlee 2 2 10 
10. Insti tut d' Etudes Sociales de L1 Etat, Mons 2 2 11 
11. Ecole Provinciale de Service Sociale, Liege 2 2 10 
12. Institut d' Etudes Sociales, Bruxelles 
13. Ecole Libre de Service Social, Charleroi 3 10 
14. Ecole Sociale, Namur 2 1 10 
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In Belgium, nine schools have a two-month placement, one school a three-!', 
month placement, and one, a four-month placement. i'No French schools 
and two Belgian schools do not have field work placement in the first 
year. Some schools organize this two-month placement in two different 
agencies. Although more time is spent in second-year field work in 
France, in practice the student works in several different agencies, 
and the same is true of the third-year placements in France and Belgium.,; 
II 
n 
This illustrates that the orientation of' the training is directed more ii 
ji 
to acquainting the student with the different fields of' social work thanil 
!! 
to training in the application of methods. From the agencies' point-or-!! 
!i 
view it is also understandable that only a superficial practical train-
ing can be given in such a short time. For the student this may result 
in two possibilities: 1) he will consider the casework course useless 
and fail to absorb its content, or 2) the student comes in serious 
conflict with the agency and/or his awn conscience. 
The lack of cooperation between schools of social work and 
i 
agencies was considered by the schools to be a problem needing solution,:,: 
I' :I 
and was thought to result, in turn, from the lack of understanding by 
the agencies of the purpose of field work. Only one school in France ii I· 
and one in Belgium reported that they have field work placements where l! 
II 
supervision in the agencies is available. Five of the six French schoo:Isli 
1: 
I! 
II 
and thirteen of the Belgian schools use the help of a faculty advisor fbrjl 
. I! 
the supervision of the field work practice. Five of the six French !I 
'
IJ schools and only four of the fourteen Belgian schools see a possibility . 
1! 
for cooperation between school and agency. In the First International !! 
.,.,~.~-========~+~ === 
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i! 
i Survey it was stressed that a majority of the schools have not yet 
I 
ll 
lf 
I! I! 
il 
achieved e:rry kind of integration of theory and practice, but it is clear11 
II 
from the data that a great number of them are giving serious thought to jJ 
the problem. With the introduction ot the casework ~ethod, the field IJ 
il 
work practice is seen more as a useful extension of the school, and the ~~~· 
need for longer placements is recognized by Ill8lJY ot the schools. In the!l 
meantime, the Belgian schools try to till the gap between theory and 1 
practice through monthly meetings with the students at the school duringj 
I 
the field work placements. I 
I 
In summarizing the integration of theory and practice, one I 
French school reported that its students were able to apply the casevrorkll 
I' 
method in their i'ield work. All Belgi8l1 schools replied that there_, ~ 
no opportunity in the agencies to use the method. Five French schools 11 
found it possible for the students to have a casework attitude toward II 
., 
,. 
the client. One French and nine Belgian schools replied that the actualli 
,, 
policy ot the agencies is a barrier towards applying the casework method11 
Many agencies are still working with the traditional autocratic, moral- li 
I; 
istic attitude, giving the client the best advice --what to do, and howj\ 
to do it -- in order to solve his problem• In working this way, agenc:issr 
have a great number of clients who come in only once, thereby excluding I 
I 
I 
the growth ot a relationship from the very beginning. 'lb.e autocratic ~~ 
and moralistic approach is deeply rooted in social work history and I! 
practice in both France and Belgium, and it will certainly not be possi-11 
li 
ble to bring about a fundamental change in this respect in a short ·I 
period of' time. -~~~- _ ~ === 
I 
II 
ij 50. 
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Without exception., all schools complained about the impossibilit.Y'!i 
h 
" i't 
of integrating the student's knowledge of the casework method with his i! 
ii 
practice in field work. Only one French school out of six had field !! 
~! i! 
work placements where the student could apply the casework method. All 1\ 
!I 
1 
" 
the Belgian schoo s replied that there was no opportunity in field work :i 
f! 
placement to use the casework method, and they gave as reason a lack of li 
il interest on the part of the agencies. 1he writer speculates that the II 
il 
short-time placements may contribute to the lack of interest from 11 
li 
,! 
agencies. Until recently., the most important trend in field work ha.s il 
h 
been to give the students a. broad range of' experience through short-time li 
placements, of one or two months, in :many different agencies. 
To help in introducing the casework method in the course of 
training, several resources have been offered to the schools of social 
I 
li 
ii 
work. Table 14 shows how the schools take advantage of' the help provide~i 
!I 
II 
ii 
by the European Office. 
'l!.BLE 14 
NUMBER OF SCHOOLS OF SOCIAL WORK USING VARIOUS SOURCES OF 
HELP PROVIDED BY mE EUROPEAN OFFICE CF THE UNITED NATIONS 
:I 
!I ~!. 
Sources of Help 
Case records 
Seminars 
Films 
Experts 
No. of' Schools 
in Frmce 
6 
2 
3 
2 
No. of' Schools 
in Belgium 
2 
5 
2 
2 
il 
ll 
I' 
:' ,, 
n 
ii 
>I 
I' 
:I li il 
!i 
!i 
'I li lj 
I: 
II 
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II 
!j 
il 
,I 
I! 
seminars organized by the European Office. In both countries two schools !i 
I: 
benef'i ted from an American expert. The reader may have the impression 11 
!I 
that the schools of' social work in France and Belgium did not use these ll 
resources as would be expected of' countries which have so ~ problems 
on this level. However, the first seminars were all given in English 
and in both countries the French language is predominant. The same 
factor should be taken into account with the experts from the European 
Office who were, in the beginning period, mainly English speaking. 
II 
'I 
II 
,I 
h 
I' I! li 
li 
II 
tl 
II 
ii q 
II 
As already stated in the discussion of' methods of teaching~ all J! 
li 
six schools in France and two Belgian schools used the case material of' 11 
I! 
II 
!! 
i: 
the European Office. 
applied for films. 
Three French schools and two Belgian schools 
1he writer experienced teaching difficulties with ll 
:I 
these films because most of the ie:x:ts were in Englis~ which was incompre- ii 
p 
hensible to the students. 1he French film, "Monique" ~ was used in ,1 
11 
almost all the schools. 
In regard to the help provided by private sources, Table 15 
on the next page illustrates that the schools of' social work made many 
efforts to use such resources. 
II 
t: 
!I 
il 
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TABLE 15 
NUMBER OF SCHOOLS OF SOCIAL WORK USING VARIOUS SOURCES OF HELP 
PROVIDED BY PRIVATE SOCIAL ORGANIZATIONS 
Sources of Help 
Experts 
Seminars 
Schools 
in 
France 
5 
4 
Schools 
in 
Belgium 
9 
4 
Facul~ members of four French and four Belgian schools of social work 
attended national seminars. 
Belgium applied for experts. n:,is greater use of experts f'rom private :i 
il :, 
sources was due to the fact that the providing organizations acquired lj 
II 
French-speaking experts from the schools of' social work a.t Toronto and I! 
n 
Montreal in Canada.. n:,e writer should like to note that actually Miss ~~ 
Godf'rey, from the School in Toronto, works in France as an expert of the 11 
i! 
European Office and many schools benefit from her help in terms of teac~ 
' )I 
ing, field work placements, and supervision. In the beginning period 
the Catholic schools were fearful of the new methods which might be in 
conflict with their religious belief, and for this reason they did not 
apply for experts. In France, understanding increased faster than in 
Belgium and several non Catholic experts or professors are teaching in 
Catholic schools. 
1\ 
li 
II g 
II 
II 
li 
1: 
I! 
II 
H 
!j 
II 
II 
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In the following table it can be seen that the two major problEIDSII 
I 
==-9F=i=n=-teaching casework methods citod by the schools of social w~~-:: th_i _ 
i: 
II 
II 
;! 
lack of trained professors and the lack o£ field work placements where 
the student can apply his theoretical lmowledge. 
TriBLE 16 
PROBI..E]S CITED BY THE SCHOOLS OF SOCIAL WORK IN TEACHING 
THE CASEWORK :MEmOD 
Problems 
1. Lack of good field work placements, 
2. Lack of professors trained in the 
casework method 
3. Impossibility to apply the casework 
method in field work 
4. Lack of supervisors 
5. Lack of interest from agencies 
6. Imme.turi ty of the students 
7. Lack of possibility to integrate the 
casework course in the existing 
curriculum 
8. Lack of case records 
9. Lack of 1i terature in their own 
language 
No. of 
Schools 
in 
France 
4 
3 
3 
4 
2 
3 
2 
1 
No. of 
Schools 
in 
Belgium 
11 
10 
7 
5 
9 
6 
3 
1 
2 
il In Belgium, typical problems are the lack of cooperation and ll 
(l 
:I 
interest from the agencies and the immaturity of the students. The lack:i il II 
of supervisors is an urgent problem in both countries. Until now the ii 
il 
schools of social work have sought a solution through asking casework il 
-+== 
il 
I' ,I 
H 
!I 
I' 
:I il 
!i 
!i 
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Also, psychologists of the II 
!, 
professors to give individual supervision. 
faculty have assumed some supervision of' students for the schools. II II 
·I 
0£ the six French and the fourteen Belgian schools of' social 11 
work, responses were in agreement with the writer's expectations except !I II 
f'or replies relating to the number of casework professors and the use of'll 
discussion groups. 'lhe disagreement in the latter two questions is, II 
however, liiOre a difference of terminology than an essential disagreementi 
Because it is the responsibility of' schools of' social work to i! 
train skilled workers, the schools must assume the lead in developing II 
!I 
training in the casework method. This role of' leadership should be real~ 
'I I, 
ized if' the problem is approached objectively and energetically. 'lhis 
chapter ha.s commented on the necessity to review the curriculum, the 
methods, and the field work placement, and the writer should also like 
to stress tha.t many European schools gave too little attention to 
research training. While social workers are not research specialists, 
i! 
I! 
II ~! il 
II il !, 
II 
!: 
l! 
ii jl 
they need training to approach problems more systematically a.nd object- ;j 
II 
ively -- establishing the facts and seeing the dangers of their awn 
subjectivity. So that future social workers will be convinced of' the 
value and necessity for research in the social work field it seems 
essential that the research professor make an easier integration of the 
research course with the courses in basic sciences by teaching With the 
problems of social work in view. Under such a progr8lll the schools would 
il 
I' 
1: 
,j 
I• !i 
II 
<I l• 
:I 
II I, 
II I li 
n 
succeed in giving students a. training enabling them to build up construe~ 
I 
tive client-worker relationships, make careful diagnosis and handle the I 
i 
necessary method of' treatment. 'lhe value of' such training should continue II 
··- -· - --=-=#==II = 
!i il 
:I 
'I 
II 
!J 
li i! il 
ij 
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·I h 
to grow and ultimately more influence would be gained in the practice li I. 
il 
field, opening en avenue to better and useful cooperation between schools!! 
il 
I' 
'lhe realization of !j 
li 
of social work and responsible persons in the field. 
li 
these goals, however, requires a number of changes in our system of ;I; 
training and as experience has proven, the significance and the necessi tyJ 
I of these changes manifest themselves only gradually. 
,, 
li 
Jl 
J I !I I; ,, 
I' li 
il 
-I 
ii 
'I 
II ,, 
II 
'i li 
li 
l! 
CHAPTER V 
TRAINING IN mE CASEVTORK METHOD FOR PRACTICING SOCIAL WORKERS 
Response to inquiries regarding training in the casework method 
~ i 
for practicing social workers was received mainly in the form of' reports ii 
It was not II 
ij 
and publications rather than answers to the questionnaire. 
I• possible for the writer to draw from this material comparative tables :: 
,, 
n 
and, for this reason, the following chapter will be essentially a descr:ipJI 
II 
tive survey of' the material received. Training in the casework method II 
I• II 
for practicing social workers was worked out in both countries by schoolsi! 
1
·: 
of' social work, professional organizations and social agencies. 
France 
1. Schools of' Social Work. 
! i: 
:i 
I' 
:i 
TWo of the thirteen schools contacted in France reported that 
During 1953-1956 both ii 
i 
they had training for practicing social workers. 
\I 
schools organized "cours d' information" (information courses), the pur-li 
II 
i pose of which was to acquaint a larger group of' social workers with the 
new method. The courses included a basic course in dynamic psychology :1 [, 
and case discussions, and were regularly attended by seventy participants!! 
II 
in the first school and one-hundred and thirty participants in the second li 
n 
school. Meetings were held once a month in the first school and every i ~ 
!I 
·J 
two weeks in the second school. The courses were discontinued because, II 
!, 
following the initial information course, one school planned for a sys- :1 
I! 
il tematic "cours de formation" (training courses), to begin in 1956 and 
divided into smaller groups. The participants were given a knowledge of !I 
I• ~ -56-
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il !; 
!l 
dynamic psychology, their cases were discussed and individual super- li 
,, 
l1 
vision was provided. llie second school organized the same type of' coursejl 
II in 1957. 
I
I program somewhat similar to that in the United States. 
The aim in both progrf.llllS was to of'f'er a two-years' training 
'lhere were 
II 
II 
il 
l1 
II 
~~ twenty participants in the first school and twenty-seven in the second li 
II 
II r 
school, and one of' these schools reported that f'or the 1958-1960 course 
II ,, 
thirty participants applied. 
In the academic yee:r 1959-1960., the two schools added a third II 
year of •cours de supervision" (training in supervision) for wllich tw"Eil:vell 
participants were selected in one school, and in the second school six 111 
were selected, In both schools the courses were conducted by Miss Fredall 
Goldsmith, an American caseworker already ref'erred1 to in a previous !I 
II 
II 
chapter. She was assisted in the supervision course by Miss Richardson, II 
, ,I 
an English caseworker, and Mrs. Vainsot, an American caseworker. In jl 
answering the questionnaire, these schools did not include the results Jl 
because of' the brief' period of' experience with the courses. 
il 
'lhey had to ji 
II 
i' 
II 
overcome many difficulties in the beginning period because board and 
faculty members were not well acquainted with the subject matter, nor 
were the board members of the agencies. At the some time, the school II 
had to carry the full responsibility f'or the organization of' the course, :1 
f'or trained teaching personnel, and f'or acquiring the necessary funds. 
'li 
,I 
il !i 
'lhis course did not fall under the minimum program of the govermnent, li 
and thus., government subsidies were not available f'or it, so the problem!! 
il 
!I 
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11 
~ 
II 
I! 
was solved by financial contributions from the school, the participants, !j 
and the agencies employing the social workers in training. \I II 
II 
il 
" 
2. Professional Organizations. 
TWo professional organizations responded to the questionnaire. 
The "Comit~ d'Entente", offered to its members a course in dynamic 
\l 
,! 
psychology, which aimed to give a better understanding of human behavior 11 
i! 
as a basis of the teaching of specific methods and techniques and their :) 
li 
practical application. These courses, planned for a period of three 
years, were organized in 1952 and had an average number of thirty-five 
participants per year (in metropolitan Paris the average number per 
course was si~). 
In January, 1959, this same organization required the help of 
Mrs. Irvine, social worker at the Tavistock Clinic in London. She 
planned, in collaboration with Dr. David, a complete training program. 
offering courses in psychology, an introduction to casework principles 
II 
il 
II 
!j 
il 
I• li 
II 
i: ll 
I' 
,I 
lj 
!I 
II II 
II 
II 
.,, 
I 
For 1959- II 
ll 
and techniques, case discussion, and individual supervision. 
1960, Miss Godfrey was appointed by the European Office of the United 
Nations to succeed Mrs. Irvine with the assistance of Miss Richardson 
(mentioned above), and it was then possible to extend the courses to 
several provinces throughout the country. In addition a "cours avanc~" 
(advanced course) was offered to a limited number of social workers who I! 
II 
< • 
had had previous training and who wanted to prepare themselves for 
teaching. 
II 
'I I, 
I' 
!i 
r 
t II In reply to the questionnaire, the Comi te d1Entente cited as a !I 
ma.in problem the fact that maey social workers _ha_d diffi~ulty-~-~~~c=cept;==l.=·n=J*il! ==== 
. I 
,, 
II 
II 
II 
'I li II 
l\ 
!I 
ir 
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'1 
I 
the dynamic relationship with the client as the most important aspect of! 
their helping role. For many years they had been accustomed to a more 
I 
li 
·I I. 
· h 1 t' th t· II authoritarian approach and to be~ng active t emse ves ra ner an ac ~ v- 11 
ating the client, and to adopt another attitude was more difficult for \1. 
experienced social workers than for regular students beginning their 
training. 
li 
ji 
II 
'Jli.e "Union Catholique de Service Social" (UCSS) which began a II 
complete training course in 1956 stressed in their reply the anxiety andJj 
II I 
feelings of insecurity around the participants during the training period1\ 
Their growing awareness of the value and significance of the client-
worker relationship coupled with the problsms inherent inworking,in 
many instances, in agencies with rigid policies, and carrying heavy 
caseloads (200-250 a month) for which they had full responsibility 
,; 
II 
il 
It 
II 
i! 
li 
I' 
because no supervision was provided, was seen by the organization as a i! 
combination which wa.s bound to increase the usual anxiety and insecurity II 
accompanying introduction of a new professional approach. 
3. The Agencies • 
~o national agencies, the "Union Nationale de Caisses 
! ~
il 
I! 
!I 
II 
II 
li 
d'Allocations Familiales" (UNCAF - Family Allowance Fund) and the I! 
li "Societ~ Nationale des Chemins de Fer" (SNCF- National Railroad Company),lj 
responded to the questionnaire by sending reports of their activities. il 
Because of the great number of social workers employed by these com-
" !{ 
ll I I, 
panies, their contribution to the introduction of the casework method in li 
II 
France is important. 'Jli.e UNCAF alone employs over 1,000 of France's mor~ 
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,, 
than 14,500 trained soci~l workers. 2 
II 
'i In 1952 the UNCAF introduced social casework method to its staf'fil 
il 
il in Paris, and to twenty of their branches in the various provinces of il 
II 
France, through a :two-day session held .at Paris. Following the Inter- II 
II 
national Seminar held at Montrouge in 1952 by the European Office, and il 
" 
,, 
1: in cooperation with the UNCAF, a training course was planned for the -1 
II 
head social workers of seven agencies of the UNCAF (the intention was ji 
,I 
that the first att-ts would be lll!(de with the head social workers) and II 
it was expected that they could give an evaluation of the casework \1 
I· 
method, inform the board members of its q:> plicabili ty in the agency, and II 
li 
share their training experience with their colleagues. At the end of li 
the course, in 1954, it was assumed that these worlcers would apply their I! 
II 
knowledge on an experimental level in their own agency. Another a&ra.nced!J 
course preparing them for supervision was given. In 1955, a new course I 
I! 
was organized for twenty social workers; ten from the Paris agency and II 
li 
ten from the provinces. In 19 57, a third training course for social II 
II 
I' 
workers started and the supervision course was completed. In this year, 11 
II 
reports presented tothe Board of Directors by the supervisors influenced!\ 
ii 
il 
the Board to reconnnend introduction of the new method throughout their li 
11 
agencies. !I 
ibis contrib_ution to the UNCAF was very important and· was of 
•' ,,
il 
great influence in France because this agency has both its awn school of\l 
lr 
social work for regular students where the casework method is taught and II 
'I 
II 
2
united Nations, Training for Social Work, Second International JJ 
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II 
l' 
.I 
il 
II 
i; 
l 
a training course, under Mrs. Cassirer and Dr. David, for social workers i! 
I' 
already employed. The UNCAF mentioned this double system of training as 11 
!1 
of great advantage because e.pplicabili ty to the French situation of the !i 
d 
method taught could be tested by the daily experience of the workers. ii 
:I 
II 
From 1954 on, the SNCF provided a training program for its sociaJ!j 
workers on the some basis as that of the UIICAF and also under the direc-!i 
tion of Dr. David, assisted by Miss Lang, in the teaching of the case-
work method. Dr. David's reply to the questionnaire stated that it was lj 
II 
not possible to cite the results of this training because of their com-
plexi ty, but she did want to bring out that the social workers in their 
training period were confronted with many problems, such as their feel-
ings of discouragement in applying their knowledge, and their tendency 
to overidentify themselves with the clients and their problems. 
Belgium 
The development of training programs for practicing social 
li I, 
'I j, 
ll 
I' II 
II 
il 
ll 
lj 
il 
II 
i ~ 
workers in Belgium gives quite a different picture from that in France. ' 
Replies showed fewer opportunities, less cooperation between schools of :1 
ii 
social work and agencies, and consequently, less activity in the matter.il 
1. Schools. 
Of the fourteen Belgian schools of social work, five replied 
that they had a training program in the casework method for their prao- ;, 
ii 
tieing social workers. One school began the program in 1953 with an 11 
Two schools began in 1956, 11 
!I 
li 
'I 
average number of ten participants per year. 
also With ten participants each. One school organized information lj 
I, 
I, 
courses from 1952-1958. In 1958 this school planned evening seminars inll 
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the casework method and dynamic psychology. Another school planned a 
training course of two years starting in 1959. 
(j 
TWo of the five schools provided opportunity for case discussio~l 
!I 
·; 
only. Two schools offered in their curriculum classes in dynamic psy-
chology, casework, and provided individual supervision. One school did 
not mention the content of the curriculum. TWo schools organized a 
il I, 
I; ,, seminar in supervision. 
!I 
!l All five schools expressed concern over the training in the case~ 
II 
work method of practicing social workers and they complained of the lackil 
of interest among the agencies. One school stated that only a fourth of !I 
il 
the existing agencies accepted the idea of allowing sufficient time to II 'I II 
one client and that consequently there was little opportunity for the II 
lj 
ij 
social workers to apply in their work what they learned in the training. !1 
ii 
course, and they, therefore, were not encouraged to undertake the case- 11 
1: 
'work training. One school mentioned that reasons for the resistance of il 
I; 
the agencies were: 1) a lack of knowledge of the casework method on the li 
!I 
part of board members; 2) insufficient personnel; 3) a lack of super- !i fi 
·I 
II 
visors; and 4) a lack of funds. One school stated that the function- of 11 
~ ( 
the social worker in the agencies is not defined and that therefore the l! 
need for methods and techniques is not recognized. I' J 
'I 
All the schools complained about the lack of funds necessary to !i 
'I II 
One school mentioned that, never-11 
H 
II 
" II 
organize an effeoti ve training program. 
theless, the participants in the training courses made every possible 
effort to use what they were learning in their practice. 
II 
il 
I 
+ 
2. Professional Organizations. 
Only one professional organization anBWered the questionnaire. 
The organization had planned occasional infor.mation courses in the 
period 1953-1958. In 1959 an evening course for training in the case-
work method was organized and thirty-five social workers attended. 
program provided an introduction to casework principles and techniques 
and case discussion. A supervisor was not provided. 
Because most of these participants were head social workers or 
had been employed several years in their agencies~ they all had some il !I 
opportunity to apply their knowledge. Before such application was poss~-
ble, however~ certain changes had to be made in the basic physical 
arrangement of the agencies. In one agency where four social workers 
had been working in one room, the participant in the training course 
made arrangements for each worker to have his awn office for interview-
ing. In another agency, where the social workers were formerly allowed 
only about ten minutes for each client, longer interviews were made ' ,, ,, ,, 
possible. In a public welfare 
!; 
agency where the clients were interviewed !i 
q 
at a counter~ a reception room and two offices for interviews were 
provided. 
ij jl 
The professional organization felt that interest in the casework 11 
'• 
method was increasing in the faculties of the schools~ the boards of ' 
i' ,I 
agencies, as well as in social work practice. 'Ibis organization had il ., lj 
!I 
found three years before that it was not possible to 
course in the casework method because of the lack of 
. t i . I orgamze a ra mng n 
:I 
:i 
interest, but that !i 
'! 
now there was an increasing demand for professional training. I! 
=========··· = ·--··==="'=~~=-==-~-. --·---. -!I 
'! 
'lhe social agency of the Department of Justice and of the 
Department or the Arm;y replied that between 1953 and 1957 they organized !l 
:i 
meetings to inform their social workers about casework methods. In 195s-ll 
II 
1959, more time was spent on this subject, but because of the lack of li 
trained teaching personnel it was necessary to enlist a different profes-11 
! ~ 
I! 
sor every meeting; no systematic training was given, and sometimes it wa.sj 
! 
more confusing than enlightening to the participants. 1he writer's i! 
I 
experience with social workers in these agencies revealed considerable 11 
,I 
co:nf'usion in terminology and insecurity in regard to their ability to II 
I. 
apply the casework method in their practice of social work. After a con-1'
1
-
ference the writer had with the board members of these agencies, they 1
1 
decided to begin with sound professional training of a selected number o.f'lj 
I! II 
their social workers. llie selected group was given the opportunity for 11 
:j 
further training in Belgium, France, or 1he Netherlands. Of the Flemish-~~ 
speaking social workers, five went to a training institute at Nimegue in li 
;I 
llie Netherlands. Of the French-speaking workers, one attended a training~~ 
II 
course at Lilla in France; four social workers had training at the schooljll 
of social work at Brussels, and two workers went to the training insti• II 
tute at Liege. For all these social workers, supervision was provided. !I 
!l 
It is from these persons that both agencies expect help and improvement 11 
n 
I' 
li in the service in the future. 'I 
I 
s~ I 
,I 
To summarize the development of casework training for practicing II 
64. 
social workers, it seems that France had some advantages in that the 11 
~ ~11== 
!I 
lj 
II 
I 
I' 
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schools of social work. social agencies and professional ii organizations !J 
I, 
worked together in planning the information and training courses to pro-il 
I· 
vide broader information, better understanding, and easier acceptance ofil 
the new method. In addition, the students received greater understand- II 
. ~ ,, 
ing and support in their field work placements. Also, the fact that in II 
11 
France faculty members and supervisors of agencies received their tra.in-11 
li 
ing in the same courses led to better Understanding of each other's il 
II 
I~ 
ii problems and more successful cooperation. Finally, one of the most i 
li 
important advantages was that in France the teaching of dynamic psychol-11 
I! 
ogy was from the very beginning integrated w:i. th the introduction of the 11 
1
11 casework method. It is unfortunate that in some countries the casework 
principles and techniques have been introduced without the necessary 
psychological background. while France had the benefit of the services 
of such an outstanding child psychiatrist as Dr. My'riam David. 
These advantages were not always w:i. thin the range of other 
countries so the development of training in the casework method in the 
H 
11 
I' J !I 
\I 
r II 
II ii II 
~ i 
11 
" different countries of Europe depended not only on the acceptance of the II 
!j 
principles of the method. but also on the opportunities the country II 
II 
could provide for the responsible organizations. agencies, and schools of:j 
I! 
social work. II il 
:I !t 
II 
II 
n 
il 
II 
I' II 
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li 
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CHAPTER VI 
CONCLUSIONS 
and financial need with detailed social legislation and various social 
insurance programs and by these means have tried to guarantee social 
ii 
security for their citizens. This European concept of social work was li 
broadened when American social work demonstrated that behind much mater- ~ 
J 
ial need lies a lack of adjustment, and that there is often need for help/) 
.II in personal adjustment without necessarily any need for material assist- j 
lJ 
ance. On the one hand, American methods were often seen as non-appliceblel 
l 
to European culture and philosophy; on the other hand sometimes the whole.! 
q 
emphasis was shifted from material assistance to help in personal rela- II 
tions. lhe problem posed in Europe is to reach a balance between the II 
II 
approach of legislation and insurances and that of meeting the individual!! 
needs for help. For this task trained professional social workers are II 
ii 
needed but in this area there are three major requirements: first, to !i 
I~ 
teach the casework method, trained teaching personnel must be available; ii 
II 
second, casework training requires the opportunity to apply one's knowl- 11 
edge in practice work under supervision, and third, it requires that the i! 
II 
I il li 
;i 
;! 
casework method is accepted and applied in agencies where field work is 
done by the student. !i 
In this thesis the writer has tried to give a picture of how two i! 
Europem countries introduced training in the casework method during the II· 
last ten years. France at first concentrated its efforts in Paris and II 
its immediate environment and is now beginning to spread the training 
- ~6- -- ~=--=""=-········ 
il J 
schools of social work to share teaching staffs and encouraged coopers.- \ 
tion between these schools and the social agencies and professional 
organizations. These opportunities, coupled with the advantage that in 
Paris the discipline of psychology was more advanced than elsewhere in 
H 
i' 
ii 
i' jl 
t ~ 
I! 
1\ 
il ,, 
" i' 
Europe, made it possible for France to develop intensive and effective !I 
!I 
training in a limi. ted part of the country, a1 though., according to Dr. ~: 
]! 
,I 
David in an article on teaching the casework method and dynamic PVCh~~~ 
it is premature to give definitive results before the method is applied 
to a broader area and by all agency personnel. 
In Belgium, by contrast., training in the casework method was 
introduced after 1953 by most schools of social work in the country and 
today there is no school which does not teach the nmv method. Because il 
[I 
i! 
li of this broader diffusion in the beginning period, there was less co-
operation from the social agencies since they did not accept the casewo~ 
lj 
!j 
method at that time. It was not possible to have full-time teachers, so!! 
i' 
'i it was necessary for the training institutions to call upon several per- li 
li 
sons to teach during a single training period. In Belgium, casework :j 
i' 
principles and techniques were taught without a psychological background~~ 
and only recently has dynamic psychology been generally integrated with i! 
the training programs. Belgium presents a picture of a broader intro-
duction but a less intensive application of the casework method in the 
j: 
d 
1: 
•' Ji 
lDr. ls1yriam David, "Compte rendu du cours de Casework et de li 
psychologie dynamique," Informations Sociales, Vol. 10 (Novembre, 1957), il 
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p. 1174. ~ 
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II 
social work field than in France. '!here is a need for greater coopera- ~~~ 
tion among the schools of social work, the social agencies and the pro- .1 
fessional organizations. What has been attained in Belgium is an ihteresJI l 
in the casework method by professionals of other disciplines, e.g., ij 
1: 
psychiatrists, judges, sociologists and criminologists, which has led to li 
'I 
better teamwork and a clearer definition of the social worker's role in I 
I 
!I 
such agencies as the courts, hospitals, etc. 
It is difficult to determine which was the better way to develop li 
casework training in these countries. It is essential to respect the )j 
cultural and philosophical backgrounds of each country and to appreciate II 
i 
the efforts made by both to introduce the casework method as the interestj 
in and acceptance of this method increased in accordance with such 
backgrounds. 
In summarizing the importance of the casework method for 
I 
II 
!i 
'I 
!r 
ll 
'• I! II 
European social work, the improvement of inter-personal relationships is li 
I' il 
seen as one of its greatest contributions. Another valuable contributi~j 
is the gradual development of social workers' understanding of the need I! 
II 
I' for research, a few research projects in the social work field having i! 
been initiated recently in France. 'Ihese beginnings of a more objective II 
i! 
li study of social work can be extremely importantto .the development of 
II 
professional work. Another major break-through is the current acceptanc~j 
by all schools of social work of the teaching of dynamic psychology., and II 
;I 
II 
the fact that a great number of social workers are now convinced that a II 
I' ,, 
I' 
knowledge of human behavior is necessary to help the client effectively. lj 
=="'lf==S=o=c=i=al work has become li!Ore professional and th<>_ soei:l wo"r~~r~s- •::-:u·~~ === 
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II 
has risen in other professional settings and in the opinion or the 
general public. 
In the agencies the social worker's function has become better 
defined and his work better appreciated. A considerable change has 
taken place in several public welfare agencies and institutions, e.g., 
in' the Department of the ArmY and Justice in Belgium, and in national 
i II 
II 
II 
If 
I! 
i ~ 
~I ii 
il 
li 
II 
II 
agencies in France such as the UNCAF, the SNCF, and the National Railroa41 
,I 
Company. Professional organizations have become aware of the value of lj 
!I 
their contribution to the training of practicing social workers. I: ,, 
r In Europe social work is still developing and has many new tasks J 
ahead, for which better trained workers of both sexes are needed. i! The !I 
I' 
supervisory personnel in particular needs adequate training in the ser- 11 
i[ 
vices to be performed. Beo8llse most women in Europe do not work after 11 
marriage, it is especially important that male social workers be trained il 
to perfor.m these functions successfully. Men will be attracted to the i1 
il 
field of social work only when it is recognized as a profession and 
achieves a higher status. Fortunately, through the teaching of the 
li 
!l 
II 
II 
II 
casework method, the profession·has gained greater recognition by other il 
!\ 
I· disciplines and by the general population. This recognition has been II 
ill given great impetus by the introduction of tea:mrrork and the cooperation 
11 
'I !I 
of the social worker with professionals of other disciplines, and it is II 
II 
expected that the number of male social workers will increase in the 
next years. 
The immaturity of the social work students is an obstacle in 
li 
!/ 
'I 
!: 
I• !j 
II 
!I ii 
N 
training them in the casework method and is frequently a reason for fl1 
====- ,, - , ____ ... ='==ccc.=~== 1 .. ,==== 
II 
II 
'I II 
I! 
failure at school or later in practice. The schools have recourse to 
two solutions; first, to prolong the actual training period from three 
to four years; second, to give an information course on the casework 
method to regular students and to give the full casework training to 
il 
I' ,,
,, 
ii 
i' 
" 'I 
ii ,, 
I• ,, 
:i 
" ii I, 
~ i 
practicing social workers. With an already heavy curriculum and college li 
il 
fore, they should be able to give European students what they need and 
can use in practice in their own countries by helping their students in 
turn to integrate the new method with their awn culture and philosophy. 
Greater attention to the method, more complete integration of 
the casework course with existing curriculum, and training for research 
can only be realized when most professors of the schools of social work 
70. 
are full-time faculty members and when the permanent faculty includes i\ 
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il 
specialists from the various fields of basic sciences as well as from 
li 
II I! 
the various fields of social practice. At this time most professors are i! 
I' 
part-time and the result is that faculties do not have at their disposalJI 
persons with the scientific knowledge and practical skill necessary to il 
analyze and plan a new program which could be submitted to the govern- II I' 
,, 
ment. There is a great need for faculty advisors who can use enough ~~~ 
time to see students individually. The School of Social Service at Lillel 
II 
II 
1: 
mentioned that a faculty advisor could spend only 10 per cent of his 
time for this task~ which was seen by this school as the most important 11 
li 
ll 
I! 
II 
faculty assignment. 
For better field work placements and supervision~ schools of 
I 
social work need the cooperation of agencies and institutions which have i. 
training programs for practicing social workers. As shown in the experi~ 
ence of France~ it is important that schools of social work~ agencies I! 
i: 
and professional organizations work together on the same level of devel-11 
II 
opment so that the student may apply his knowledge in the field and the il 
agency may provide the necessary opportunities for experience and jj 
1
111. supervision. 
d 
H 
Schools of social work in Europe have an important role in the I! !I 
II 
teaching of the casework method and in providing adequate opportunities il 
£or student practice in cooperationwith agencies and professional org~ 
izations. In the past European schools of social work trained students J 
in theory more than in practice. It will be necessary for the boards l i i 
i 
and faculties to rethink the goals of training: should the school i! 
emphasize intellectual knowledge, or is the aim primarily to train for all 
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!! 
profession? As long as the schools stress intellectual information 1\ 
'I 
instead of a more professional training, obstacles will hamper sat:ts£00-rocyjl 
I. 
cooperation with agencies and professional organizations. i! 
I! 
Of' great importance is the cooperation of the schools of social 11 
work, social agencies and professional organizations with the European li II 
1: li 
Office at Geneva. The National Connnittee of each country is a tangible ll 
I! 
'I 
example of the possibility of cooperation between public administrations!! 
and private organizations, providing a liaison between national and 
I~ 
II 
!I I, 
!I international action. The help given by the European Office through thel 
I 
II 
special program is indispensable at this time for the development of 
casework methods in Europe, and especially for training in these methods~ 
The past has proved that in the social work field cooperation is poss:iblej/ 
11 
I! 
and effective. At present Europe needs to switch from an occasional to 1\ 
a continuous cooperation to be able to meet the problems of individuals 
and groups in the population. lhe European Office has developed a plan 
of coordinated social action in the different countries for the next 
five years, which is designed to stimulate efforts by the countries to 
obtain better results in the practice of social work through more 
purposeful training in social work methods. 
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APPENDICES 
.A. QUESTIONNAIRE FOR REGUlAR STIJDENTS 
Courses in Casework for Regular Students 
Name of the Schoolt 
Address a 
What was the average number of students during the period 1950-1960? 
a} female students b) male students 
-----
What was the proportion of older students (older than 22 years)? 
In what year did the school begin teaching the casework method? 
In what year of their training is it given? 
ii 
'I I; 
'I 
II 
I' 
II 
'I 
II 
li 
B;y whom was the casework course taught? a) a trained caseworker ____ !
11
:·'l! 
bJ a psychologist e) other (speeity) 
·----- li 
Would you give a ver.y brief general description of the content of the 
casework course? (If printed or mimeographed material is available 
would you send it? 
What books were used by faculty as background for casework teaching? 
What teaching methods were used? a) group-discussions 
b) lectures e) case-records d) fi'~~'lms:::-::----
If ease-records were used, how were they obtained? 
ll 
II 
11 
I' 
·I ,,
II ,, 
il 
1! 
~ 
!I 
r :I 
il 
II 
!1 q 
q 
il 
il 
I! 
II 
i! 
!! 
'I 
!i 
" 
" li 
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II 
li 
J !i 
H ii 
What eff'orts were made to relate the casework course to other courses i~! 
the curriculum such as growth and behavior, psychopathology and social IJ 
psychology? !I 
I 
II ;l jl 
ii 
!I 
Did the students do field work and for hem :many months during the li 
a) first year b) second year c) third year ? 11 
----li 
'I 
To what extent did the student have an opportunity to apply the casewor~~ 
method in his field work placement? · !! 
il 
II 
·q 
!I 
li 
II 
Was supervision available for the student? If so, what kind of!! 
supervision was used? ----- 11 
Hem did you coordinate the supervision given by the school and that 
given by the agency? 
What t,ypes of outside assistance have you used? (Describe) 
a) From the United Nations 
b) From other sources 
What did you think were the main problems in teaching the casework 
method? 
ji 
II 
'I li 
I! 
li 
II ,, 
" 
li 
~I 
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B. QUESTIONNAIRE FOR PRA.CriCING SOCIAL WORKERS 
Courses in Casework for Practicing Social Workers 
Namet (school. agency or organization) 
Address a 
When did you begin teaching a course in the casework method for 
practicing social workers? 
What was the number of parti~ipants per year from 1950-1960? 
What was the proportion of older social workers with more than four 
years of experience? 
How long was the period of training in the casework method? 
lj 
II 
II 
l! 
i! 
li 
!I 
~ II ii 
il il 
I! 
i! 
II 
II ~ . 
!I I· 
,j 
., 
'I 
II 
h 
II 
II 
By whom was the casework course taught? a) trained caseworker _____ I! 
b) psychologist c) other (specify) ji 
Would you give a very brief general description of the content of the 
casework course? {If printed or mimeographed material is available 
would you send it?) 
What books were used by faculty as background for casework teaching? 
What teaching methods were used? a) group-discussions 
b) lectures c) case-records d) fi...,lms--::----
If case-records were used. haw were they obtained? 
II 
I• !l 
'I 
!I I, li 
~I 
'I II 
li 
'I II 
>I 
II 
ii 
li II 
II 
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,, 
I Were the participants able to take other courses at the same time~ 
as growth and behavior, psychopathology and social psychology? 
il 
such IJ I, 
To what extent could the participants apply the casework method? 
What types of outside assistance have you used? (Describe) 
a) From United Nations 
b) From other sources 
What changes have there been in the casework method training in the 
ten years? 
Did the school~ a.gency or organization begin with a course in super-
vision during this period? 
What did you think were the main problems in teaching the casework 
method? 
'i 
:f 
76. 
II 
II 
~ ~~'"" i . 
I, BIBLIOGRAPHY 
II 
!! 
II 
II 
i 
I 
I 
i 
I 
! 
I 
lj 
II 
!I ~ 
Braunthal, H. "ou en est le casework en Belgique!• 
Social, No. 6 (Novembre .. Deeembre, 1959), 
252. 
Le Service /1 
pp. 241- II 
[! 
j1 
"Compte-rendu du cou~s de casework et de psychologie dynam- !j 
ique organise par 1 1 Union nationale des Caisses I 
d'Allocations Familiales," Informations Sociales, !i 
vol. 10 (Novembre, 19.57). '' 
i! Daniels, Rose, I. "Adapting Casework to the Needs of War ,! 
Brides 1n ED.f!;land," Social Casework, vol. 28 (July, ii 
1947), pp. 243-249. il 
David, Myriam. •compte rendu du cours de Casework et de 
psycholOf5ie dynam.ique," Intormations Sociales, 'I 
vol. 10 (Novembre, 1957), p. 1174. ;I 
de Bray, L. and Teurlinck J. Conception actuelle du Servi~! 
Social: Social casework, Principes .. Enseignement -11 
Supervision. " 
de Jongh, Jan F. "A European Experiment in Casework Train 
ing," Social Casework, vel. 34 (January, 1953), 
pp.· 9-17. 
• "A European View of American Social Work," 
----. European Office of the United Nations, Social Wel-
fare Training Series (June, 1951). 
• "La place du casework dans 1 1 ensemble d 1 un 1; 
----programme de service social," Information Sociale~i 
1953, pp. 62-63. ~1 
"Introduction au casework," Informations Sociales, vols. 12JI 
et 13 (annee 1953). il ,, 
!I 
Kadushin, Alfred, Ph.D and Wieringa c. F. I Dr. Soc. ".A. can,: 
parison: Dutch and American Expectations Regarding !II 
Behavior o.f' the Caseworker," Social Casework, vol. 1 
41 (December, 1960), pp • .503-511. . · 
Kamphuis, M. Wat is Social Casework?. N. samson N. v., 
Alphen aan den Ryn, 1958. · 
Kamphuis, Marie and Gleisner, Martin M. "Social Work 1n 
Postwar Holland", Social Casework, vol. 26 (July, 
1947), pp. 249-253. 
77. 
r 
I 
I 
i 
I 
I ~ 
Krakesova-Doskova, Marie. "Psychopedagogical Approach to 
Social Casework," Social Casework, vol. 29 (June, 
1948), pp. 233-236. 
I L 1Assistance technique dans Le cadre du programme Special 
de Service Social des Nations Unies pour l'Europe, 
"Bulletin d' Information• No. l (Septembre -
Octobre 1959-1960), pp. 19-23. 
i: 
I! 
li 
li II 
:l 
:I \. 
Nam.pen, "Compte rendu du seminarie sur le casework organiseil 
par le comite d'Entente des Ecoles Francaises de il 
Service Social," Informations Sociales, vol. 10 
(Novembre, 1957). 
Pohek, Marguerite, v. ~t can Casework Contribute to 
European Social Services," European Office of the 
United Nations, TAR/SOC WELL (July, 1953). 
Scherz, Francis, H. "Implications of the Curriculum Study 
tor Start Development,• Social Casework, vol. 21 
(October, 1959), pp. ~36-442. 
i; 
li 
I 
!i 
'I I, 
United Nations Department of Social Affairs. Training tor l!l' 
Social Work, An International Survey, United Na~~ 
Publications No. 19$0, IV, II (1950). 1! 
I. 
----· Training tor Social Work Second International ii 
Survey, United Nations Publication No. 1955, IV, 9 11 (1955>. ~ 
I! 
--------· Training for Social Work, Third International 
Surve1, United Nations Publication No. 59, IV, 1 (1958>. 
United Nations European Office for Technical Assistance. 
"L'Application des principes du casework dans 
l'examen et le traitement des enfants socialement 
inadaptes," UNTAA/SEM/1956/REPA. 
:j 
II 
II II 
,I 
I! 
'I 
:i ,, 
II 
11 
II 
'I 
-------.· "Exposes de cas Sociaux destines a L'enseigne~ 
1958. ii 
i( 
78. 
